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School districts receive funding from different sources: state funds under the Local Control Funding 
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of 
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based 
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2021-22 LCAP Year
Projected Revenue by Fund Source

Source Funds Percentage

All Other State Funds $4,733,669 9%

All Local Funds $2,074,588 4%

All Federal Funds $1,609,543 3%

Total LCFF Funds $45,437,242 84%



Breakdown of Total LCFF Funds

Source Funds Percentage

LCFF S/C Grants $2,823,207 5%

All Other LCFF Funds $42,614,035 79%

These charts show the total general purpose revenue Atascadero Unified 
expects to 
receive in the coming year from all sources.

The total revenue projected for Atascadero Unified is 
$53,855,042, of which 
$45,437,242 is Local Control Funding Formula 
(LCFF), $4,733,669 is other state funds, 
$2,074,588 is local funds, and 
$1,609,543 is federal funds. Of the 
$45,437,242 in LCFF 
Funds, $2,823,207 is generated based on the 
enrollment of high needs students (foster youth, English learner, 
and low-income students).

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school 
districts must work with parents, educators, students, and the community to develop a Local Control and 
Accountability Plan (LCAP) that shows how they will use these funds to serve students.



Budgeted Expenditures in the LCAP

This chart provides a quick summary of how much Atascadero Unified plans 
to spend for 2021-22. It shows how much of the total is tied to planned actions and 
services in the LCAP.

Atascadero Unified plans to spend 
$55,719,983 for the 2021-22 
school year. Of that amount, $3,028,492 is tied 
to 
actions/services in the LCAP and $52,691,491 
is not included in the LCAP. 
The budgeted expenditures that are not included in the LCAP will be used for the following: 

    Instructional programs, school administration, district administration, technology, and 
transportation.

Increase or Improved Services for High Needs Students in the
LCAP for the 2021-22 School Year
In 2021-22, Atascadero Unified is projecting it will receive 
$2,823,207 based on the enrollment of foster youth,
English learner, and low-income students. Atascadero Unified must describe how it intends to increase 
or improve 
services for high needs students in the LCAP. Atascadero Unified plans to spend 
$3,028,491 
towards meeting this requirement, as described in the LCAP. 

Update on Increased or Improved Services for
High Needs Students in 2020-21



Prior Year Expenditures: Increased or Improved Services for
High Needs Students

This chart compares what Atascadero Unified budgeted last year in the 
Learning Continuity Plan for actions and 
services that contribute to increasing or improving services for high needs students with what 
Atascadero Unified 
estimates it has spent on actions and services that contribute to increasing or improving services for high 
needs students in the current year.

In 2020-21, Atascadero Unified's Learning Continuity Plan budgeted 
$1,793,600 for planned actions to 
increase or 
improve services for high needs students. Atascadero Unified actually spent 
$2,375,946 for actions to 
increase or 
improve services for high needs students in 2020-21.



Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan
(LCAP) follow the template.

Local Educational Agency
(LEA) Name

Contact Name and Title Email and Phone

Atascadero Unified

E.J. Rossi

Assistant Superintendent of 
Educational Services

ejrossi@atasusd.org

8054624227

Annual Update for the 2019–20 Local Control
and Accountability Plan Year
The following is the local educational agency’s (LEA’s) analysis of its goals, measurable outcomes and
actions 
and services from the 2019-20 Local Control and Accountability Plan (LCAP). 

Goal 1

Student Academic Growth:  
Our schools will increase student achievement by effectively implementing a Multi-Tiered System of
Support to meet the academic and behavioral needs of students. Teachers will be provided targeted
professional development to support the growth of all students, and struggling students will access
targeted interventions to support their individual growth.

State and/or Local Priorities addressed by this goal:

State Priorities: 1 2  
4  
7 
8  

Local Priorities:  



Annual Measurable Outcomes

Expected Actual

As evidenced by the Williams audit, 99% of AUSD
teachers are appropriately and fully credentialed in
the subject areas and/or are board approved to
teach one or more classes outside of their
credential area, and zero facility complaints are
filed.

99% of AUSD teachers were appropriately and fully
credentialed in the subject areas and/or are board
approved to teach one or more classes outside of
their credential area, and zero facility complaints
were filed.

100% percent of new teachers and administrators
are enrolled/participating in induction program

Teachers = 100% Administrators = 100%

On a scale of 1-5, average scores on the CCSS
Implementation Self-Reflection Tool will be:
Professional Learning: 1. Core Subjects = 4.1 4.
Other Academics = 3.8 Instructional Materials: 2.
Core Subjects = 4.0 Delivery of Instruction: 3. Core
Subjects = 3.6 Support for Teachers: 5. Input &
Support = 4.1

Professional Learning: 1. Core Subjects = 4.2 4.
Other Academics = 3.9 Instructional Materials: 2.
Core Subjects = 4.1 Delivery of Instruction: 3. Core
Subjects = 3.6 Support for Teachers: 5. Input &
Support = 4.2

As evidenced by the California School Dashboard:
English Learner Progress, ELs will achieve a
Status of 65% and a Change of +1%.

English Learner Progress: Status = 66% Change =
+1%

75% of all students and 60% of EL students reach
their grade level SRI Lexile.

Met or Exceeded SRI Grade Level Lexile: All
Students = 70% EL = 40%

Actions/Services

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Provide all teachers, counselors, and classified employees
directly connected to the classroom PD on the CCCSS, CTE,
the Framework for Teaching, designated & integrated ELD
curriculum & instruction, local assessments and targeted
interventions for early reading, and PBIS.

$82,432 = LCFF
Supp $3,000 = Title
III

$64,347 = LCFF
Supp $0 = Title III

Teachers will be hired and trained to be a part of the district
Instructional Leadership Team (ILT). Members will be the lead
learners in professional development and will provide site-
based professional development.

$82,940 = LCFF
Supp

$75,739 = LCFF
Supp



Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Provide additional Professional Development and an extended
calendar for Special Education Staff to support identification of
student needs and interventions to meet the needs general
education students with specific academic needs within our
MTSS.

$51,062 = LCFF
Supp

$42,896 = LCFF
Supp

Academic language and English language concepts can be a
stumbling block for ELs. In order to better ensure their
successes English Learners at all grades will have access to
tutors after school. Tutors will utilize Imagine Learning to
support the development of language.

$4,755 = Title III $2,421 = Title III

Training for assessments occurred in existing PD. These
assessments funds will be utilized for formative mathematics
assessments to provide evidence and data to guide the small
group instruction in Mathematics in grades 1-12.

$12,001 = LCFF
Supp

$11,646 = LCFF
Supp

Middle school and high school counselors will identify at-risk
students at each grading period and then meet with them to
identify strategies and resources to support the students.
Counselor meetings will be logged in Aeries.

$202,899 = LCFF
Supp

$193,181 = LCFF
Supp

When looking at ELA achievement levels, across all grades,
46% of English Only students did not meet or nearly met
standard while 90% of English Learners and 72% of Low
Income students did not meet or nearly met standard. To
measure the impact of early interventions, we looked
specifically at grade 3 ELA results where 41% of English Only
students did not meet or nearly met standard while 78% of
English Learners and 58% of Low Income students did not
meet or nearly met standard. This pattern of twice as many EL
or Low Income students not meeting proficiency was mirrored
by our local SRI & DIBELS results. In order to provide the best
MTSS system possible, additional staff will be hired to support
identification of students’ academic, social and emotional
needs and provide interventions. Based on the
recommendation of the Differentiated Assistance Team,
additional staff will be hired at three elementary schools to
provide targeted behavioral supports.

$2,177,511 = LCFF
Supp

$2,061,816 = LCFF
Supp

Implement Newsela instructional platform to provide
accessible academic content for ELs and multi-leveled
readers.

$46,435 = LCFF
Supp

$41,735 = LCFF
Supp



Goal Analysis

A description of how funds budgeted for Actions/Services that were not implemented were used to support 
students, families, teachers, and staff. 

Approximately $160,000 in staffing for Goal 1 were not able to be utilized due to the emergency closures
for COVID. Because of the late time in the school year and schools being closed, these funds were not
able to be reallocated and were carried over into the 2020-2021 school year.

A description of the successes and challenges in implementing the actions/services to achieve the goal. 

Professional development continued to receive excellent ratings from teachers as evidenced by the
professional development survey given at the close of each district lead professional development
session. Teachers were asked: Please rank from one to four with one being "poor" to four being
"excellent", how would you rate your overall experience today? Results were 98% positive, consistent with
prior years. Our MTSS program continues to be one of our biggest investments, and biggests successes
in meeting the academic and social/emotional needs of our students. The supplemental small group
instruction and targeted interventions shows improvements in both local and state indicators. Difficulties
arose in March due to the emergency COVID closures. All of our MTSS components had been dependent
on in-person teacher and student interactions, so we had to quickly work to shift these to Google Meet,
virtual meetings. While this was a huge challenge, it was quickly turned into a success as students and
teacher found great value in having that small group time together for both academic and emotional
support.

Goal 2

College and Career Ready Scholars:  
 
Our students will be college and career ready upon graduation, navigating the pathways that connect
education and employment to a productive, rewarding and secure life. Our students will exit each grade
performing at or above grade level standards both academically and technologically, and secondary
students will have opportunity to complete a three-course career pathway.

State and/or Local Priorities addressed by this goal:

State Priorities: 1 2  
4  
7 
8  



Local Priorities:  

Annual Measurable Outcomes

Expected Actual

Using the California School Dashboard: ELA,
Average distance of SBAC Scale Score from Level
3, the following status and change will be met: All
Students 6.0 +5.0 English Learners -35.0 +7.0
Socioeconomically Disadvantaged -20.0 +7.0
Students with Disabilities -87.0 +7.0 Hispanic or
Latino -10.0 +10.0 White 13.0 +5.0

Due to emergency closures caused by the onset of
the COVID-19 Pandemic, no CAASPP
assessments were given in California in the Spring
of 2020. This resulted in no comparable ELA SBAC
results.

Using the California School Dashboard: Math,
Average distance of SBAC Scale Score from Level
3, the following status and change will be met: All
Students -20.0 +5.0 English Learners -57.0 +7.0
Socioeconomically Disadvantaged -47.0 +7.0
Students with Disabilities -113.0 +7.0 Hispanic or
Latino -36.0 +10.0 White -12.0 +5.0

Due to emergency closures caused by the onset of
the COVID-19 Pandemic, no CAASPP
assessments were given in California in the Spring
of 2020. This resulted in no comparable Math
SBAC results.

According to the he Early Assessment Program
(EAP) results, students will be Ready or
Conditionally Ready in ELA and Math as follows:
ELA Math All = 72% 43% SED = 46% 25% EL =
17% 10%

Due to emergency closures caused by the onset of
the COVID-19 Pandemic, no CAASPP
assessments were given in California in the Spring
of 2020. This resulted in no comparable EAP
results.

The AP passage rate and course enrollment for
Atascadero High School will be 72% passing with a
3 or better and 350 students enrolled.

For the 2020 school year the AP Passage rate for
Atascadero High School was 66% and the number
of courses taken was 481. Course enrollment far
exceeded the goal, while the passage rate was
lower than targeted. It is difficult to compare results
due to the school closures cause by COVID-19,
and the impact it had on learning and availability to
take the AP exams.

The percentage of AUSD graduate subgroup
completing A-G requirements will be: All = 46%
SED = 23% EL = 7%

The percentage of AUSD graduate subgroup
completing A-G requirements was: All = 40% SED
= 22% EL = 8%



Expected Actual

As measured by the Technology Sections of the
Student, Teacher, Parent Annual Survey, the
percent of students who regularly access grades &
assignments online, use the internet at school and
at home, and use technology for assignments will
be as follows: Parent Teacher Student Regularly
access grades/assignments online 4.0 4.2 3.9
Access to and use of internet on a regular basis at
school 4.4 4.5 4.5 Access to and use of the internet
on a regular basis outside of school 4.7 3.6 4.5 Use
of technology to complete classroom or homework
assignments 4.2 3.6 4.1

The annual LCAP survey to parents, students, and
teachers is administered in April of each year. With
COVID closures beginning in March, we did not
give our traditional LCAP survey. A survey was
given to these same stakeholders asking them
questions about accessibility to computers and Wi-
Fi, and success during the emergency closure. The
closest comparable questions in this survey asked
how often they were able to access their teachers
and the amount of time they were dedicating to
school work, both utilizing technology. In translating
the data in a 5 point scale, the scores are as
follows: Days working on homework = 4.4 Hours
per day completing school work = 3.1 Days
interacting with teachers live through distance
learning = 2.9 With the immediate switch to online
learning and transition over the year, the low result
of 2.9 for daily interaction online with teachers was
expected and was drastically improved after this
survey was conducted.

CTE Pathway completers for Atascadero High
School will be: All = 100 SED = 40 EL = 10

All = 140 SED = 40 EL = 3

75% of AHS students will be on track to complete
their Individual Academic Plan.

93.7% of students completed their Individual
Academic Plan.

Achieve 99% participation on senior survey from
graduating seniors and 35% completion of the exit
survey of 1st and 3rd year alumni.

Normally the senior survey is given in-person
during culminating activities just prior to graduation.
Due to the emergency closures cause by the onset
of the COVID-19 Pandemic, we did not have any in-
person activities for the seniors, and we were
unable to reach 99%, but did receive surveys from
94% of graduating seniors.

Actions/Services

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Zearn Mathematics will be implemented K-5 to support small
group instruction and independent digital lessons.

$35,000 = LCFF
Supplemental

$72,852 = LCFF
Supplemental



Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Counseling support will be available for students to increase
participation in rigorous A-G coursework, CTE Pathways, and
AP classes to prepare them for post-graduation opportunities
through the support of the additional counselor positions.

As reflected in Goal
1 = $202,899 =
LCFF Supp

As reflected in Goal
1 = $193,181 =
LCFF Supp

Continue the increased budget for technology to support the
implementation of increased hardware and software as well as
to enhance the implementation of the AUSD Technology
Standards.

$75,000 = LCFF
Supplemental

$75,447 = LCFF
Supplemental

Continue support for teachers with 1:1 computer roll out
through a Computer Technician to meet the increased
hardware/software. Meeting the needs and the SAMR
transition of use of technology (Substitute, Augmentation,
Modification, Redefinition) occurred through district provided
professional development, therefore the site staff (paid
through stipends) was not fully utilized or needed. These site
staff stipends will not be utilized.

$60,874 = LCFF
Supplemental

$45,861 = LCFF
Supplemental

Utilize Xello in grades 6-8 to introduce students to career
opportunities after graduation and the pathways in high school
that can get them there. The service provided is the same, the
curriculum has had a change in name by the publisher.

$0 $0 (this is the
second of 2-year
contract paid for in
2018-2019)

Goal Analysis

A description of how funds budgeted for Actions/Services that were not implemented were used to support 
students, families, teachers, and staff. 

Funds budgeted for Goal 2 were expended towards anticipated actions/services. There was an increase in
the coasts for Zearn Mathematics as we expanded some of the offerings within the program to meet the
diverse needs of distance learning.

A description of the successes and challenges in implementing the actions/services to achieve the goal. 

The continued use of Zearn mathematics in our elementary schools and secondary counselors guiding
students to more rigorous AP courses and CTE were both continued success this year. The number of
students enrolling in AP courses far exceeded our goal, while the passage rate was lower than targeted. It
is difficult to compare results due to the school closures caused by COVID-19, and the impact it had on
learning and availability to take the AP exams. The investment for technology hardware support and
academic software programs has built a strong foundation for staff and student use of technology and
supported our district incredibly well to be able to make the immediate shift to distance learning in March.



The challenge found in this goal was in the ability to report comparable data without being able to
administer CAASPP assessments. This highlighted the need for a more foundational benchmark system
across all grades.

Goal 3

School Climate:  
 
Our school sites will have safe, welcoming and inclusive climates that support our students by providing
social and emotional supports, we will also support our families by providing parent engagement programs
and parent education.

State and/or Local Priorities addressed by this goal:

State Priorities: 3 
5 
6  

Local Priorities:  

Annual Measurable Outcomes

Expected Actual

Attain an Attendance rate of 96% and a Chronic
Truancy rate of 7.5%.

According to local data we did not meet our
attendance rate, but did meet our targeted rate for
chronic truancy. This data is also influenced by
COVID closures and is taken from our local student
information system Aeries, in comparison to the
data that is annually reported on the California
School Dashboard. Attendance Rate = 93.14%
Chronic Truancy Rate = 3.51%



Expected Actual

According to the California School Dashboard:
Suspension Rates, the following status and change
will be met: Status: Change: All Students 3.3% -0.0
English Learners 4.5% -1.0 Socioeconomically
Disadvantaged 4.6% -5.0 Students with Disabilities
7.5% -1.0 Hispanic or Latino 4.0% -0.5 White 3.3%
-0.2

According to the California Department of
Education's DataQuest: Suspension Rates were as
follows. These do not follow the same
status/change format as the California School
Dashboard, but should be comparable in the
percentage of suspensions. The only subgroup who
met the expected outcome were White Students.
This data too is hard to compare due to the
shortened year from COVID closures. All Students
3.6% English Learners 4.4% Socioeconomically
Disadvantaged 5.5% Students with Disabilities
9.8% Hispanic or Latino 4.6% White 3.2%

According to the California School Dashboard:
Graduation Rates, the following status and change
will be met: Status: Change: All Students 97% +1.0
English Learners 98% +1.0 Socioeconomically
Disadvantaged 96% +2.0 Students with Disabilities
90% +5.0 Hispanic or Latino 95% +0.0 White 98%
+0.0

According to the California Department of
Education's DataQuest: Graduation Rates were as
follows. These do not follow the same
status/change format as the California School
Dashboard, but should be comparable for the
overall graduation percentage. The only subgroup
who met the expected outcome were White
Students. This data too is hard to compare to prior
year data due to the shortened year from COVID
closures. All Students 94.9% English Learners
72.2% Socioeconomically Disadvantaged 90.4%
Students with Disabilities 86.7% Hispanic or Latino
89.2% White 95.3%

Maintain the low percentage of high school and
middle school dropout rates. Rates will be 0% at
the middle schools and 3.0% at high schools.

Both rates met our expected goals: Middle School
Drop Out Rate = 0.09% High School Drop Out Rate
= 0.01%

Maintain an expulsion rate of 0.1%. The official expulsion rate for AUSD according to
California Department of Education's DataQuest
was 0.02%. This is less than the goal of
0.1%,exceeding our goal but was surely influenced
by the shortened year due to COVID closures.

100% of Schools will have full parent participation
on SSC & PTA/PTOs.

75% of Schools had full parent participation on SSC
& PTA/PTOs.

Parent conference participation will be 85%. Parent conference participation was 95%.

Each school will hold 4 academic events per
school, per year.

75% of schools held at least 4 academic events
prior to closures due to the Covid Pandemic.

Actions/Services



Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Maintain contract to provide community counseling to support
student needs in the area of attendance and social/emotional
well-being. The contract is being reduced due to the inability
of the provider to hire counselors. Additional services will be
added in Action 3.4 to support this need.

$35,000 = LCFF
Supplemental

$17,738 = LCFF
Supplemental

Maintain funding for a school resource officer (SRO). The
SRO serves an important function associated with addressing
issues of significant student behavior and attendance, while
serving as a community liaison.

$80,000 = LCFF
Supplemental

$80,000 = LCFF
Supplemental

Employ a Behavioral Health Coordinator in the High School
Wellness Center. This person will coordinate counseling
services for AHS students individually and in small groups.
Additionally, this person will oversee MFT (Marriage Family
Therapist) interns who will provide services at schools
throughout the district to increase the counseling services to
students at other sites. A final component of the Behavioral
Health Coordinator will be providing parent education classes
for parents throughout the district.

$114,067 = LCFF
Supplemental

$113,131 = LCFF
Supplemental

Maintain the MFT Counselor at Paloma Creek as a 1.0 FTE.
An additional 1.25 MFT (Marriage and Family Therapist) will
be hired to support student needs in the area of attendance
and social/emotional well-being. This additional staff is to
offset the limited counseling provided in Goal 3.1

$147,065 = LCFF
Supplemental

$138,129 = LCFF
Supplemental

Maintain a contract with the LINK for family advocate services
intended to support students and families. The services will
continue to be provided, although at no expense. An MOU will
be utilized to provide services as an In-Kind Support.

$0 $0

Goal Analysis

A description of how funds budgeted for Actions/Services that were not implemented were used to support 
students, families, teachers, and staff. 

All funds that were budgeted for Actions/Services in Goal 3 were used to implement the intended
Actions/Services. The funds identified for Community Counseling were not fully utilized due to COVID
school closures. Much of our counseling services occur during the final quarter of the school and this is
when we were not in person to be able to provide those services. These funds were carried over to
support the 2020-2021 school year supplemental actions/services.



In-Person Instructional Offerings
Actions Related to In-Person Instructional Offerings

A description of the successes and challenges in implementing the actions/services to achieve the goal. 

The School Resource Officer (SRO) continued to be an effective way to connect with students and
families to support engagement and attendance. Especially after school closures, the SRO was able to
engage in home visits to support students and families. This personal interaction was positively received
and helped us to identify additional ways to support students. Another success was the ability to fund a
Behavioral Health Coordinator who could provide targeted support as well as oversee MFT interns to
expand our services to even more unduplicated students. The challenge we faced was the inability to
provide one to one counseling services to students when we transitioned to distance learning. We were
able to overcome this through the use of telehealth and virtual meetings beginning in the 2020-2021
school year, but could not pivot to this quick enough during the 2019-2020 school closures.

Annual Update for the 2020–21 Learning
Continuity and Attendance Plan
The following is the local educational agency’s (LEA’s) analysis of its 2020-21 Learning Continuity and
Attendance Plan (Learning Continuity Plan). 

Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Personal Protective Equipment: Face coverings (masks
and, where appropriate, face shields) to ensure that
students, staff, and family entering school sites and staff
working in the community are minimizing the spread of
respiratory droplets while on campus. Increased supplies
of soap and hand sanitizer that is greater than 60%
alcohol.

$57,500 $127,028 N

Health Materials: Additional Thermometers to screen
student temperature and additional supplies to respond
to students who display symptoms of illness.

$900 $20 N



A description of any substantive differences between the planned actions and/or budgeted expenditures for
in-person instruction and what was implemented and/or expended on the actions. 

 
The two areas where there were significant differences in expenditures were around HVAC filter upgrades
and purchasing Chromebooks for student use. Initial planning for HVAC filter upgrades surrounding more
regular changing of filters, though through installation, it was determined new types of filters, and use of
Ionization units would provide the safest environment for the return to in person instruction. This came at a
much higher cost than anticipated. The second area with increased costs was in the need to purchase
additional Chromebooks to allow students to use Chromebooks in class. Original Chromebook inventory
allowed for students in grades TK-2 to share Chromebooks while in class at a ratio of 1 device to 3
students. To provide the safest environment and allow students to use their own device and not have to
share equipment, additional devices were needed to be purchased. 

Analysis of In-Person Instructional Offerings

A description of the successes and challenges in implementing in-person instruction in the 2020-21 school
year. 

Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Professional Development: 6 Hours per Teacher to
support utilizing technology, online components of
existing curriculum, designated/integrated ELD, and
Professional Learning Communities PLCs. This supports
blended models that have teachers teaching
synchronous and asynchronous and/or in-person and
asynchronous. Video conference center was created to
support this blended model of
synchronous/asynchronous professional development.

$62,000 $48,926 Y

Custodians: Maintain staffing at sites so that, in addition
to standard maintenance and cleaning, facilities are
routinely disinfected in high-touch areas.

$72,750 $44,814 N

HVAC filters: Filters for HVAC units will be upgraded to a
finer level to address COVID-19.

$10,000 $240,952 N

Chromebooks: Purchase of additional Chromebooks to
allow students to have individual devices and eliminate
sharing when in person.

$369,000 $664,139 Y

Instructional Supplies: Additional supplies to limit the
number of individuals using shared objects when in
person and to meet the needs of distance learning.

$34,000 $26,129 Y



 
The successes in returning to in person came through the great preparation in safety equipment, air
filtration and devices and equipment for individual staff and students. While planning and implementation
for student and staff safety went well, the struggle came in the need to provide both in person instruction
and distance learning in the same day. This met the needs of students well, but took a lot of effort and
energy from staff to excel the way they did. 

Distance Learning Program
Actions Related to the Distance Learning Program

Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Devices: Chromebooks made available for all students to
provide 1:1 accessibility for all students.

$39,000 $33,620 N

Additional teaching staff at Atascadero Choices in
Education to accommodate an increase in our
independent studies program.

$422,000 $413,458 N

Additional Technology to Support Distance Learning: Wi-
Fi hotspots and internet service for rural students.
Targeted outreach is occurring through Homeless Youth
services, school sites, and the District Office to make
contact with ‘unreachable students’ and determine
technology needs. On a case-by-case basis, Wi-Fi
hotspots are being provided and internet service to our
most rural families.

$3,200 $47,824 Y

Foster Youth & Homeless Services: Maintain staffing and
supports that specifically address Foster Youth or
Homeless needs. Expand professional development to
staff and efforts to provide access to devices and
connectivity, particularly during any transitions between
living situations.

$0 $0 Y

Maintain staffing and supports that specifically address
English Learner needs including designated/integrated
ELD implementation.

$0 $0 Y



Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Counselors: Maintain staffing and supports to provide
core and supplemental counseling services to students.
Maintain staffing and supports to implement equity-
driven staffing processes and course scheduling.
Provide credit-recovery options throughout the school
year at high school. Support effective scheduling within
distance learning and in transition to hybrid and full in-
person modes, particularly as staff may need to be
redeployed to address health concerns and students
may have different proportions of in-person learning.

$0 $0 Y

Educational Services Department: Maintain existing
staffing and supports to facilitate effective delivery of
research-based, standards-aligned instructional
practices. Expand professional development efforts to
meet distance learning context needs including, but not
limited to, PLCs, development of district's scope and
sequence documents, reinforce Danielson’s Framework
for Teaching, integration of SEL practices, use of
learning management system, and implementation of
targeted small group and individual sessions.

$0 $0 Y

Collaboration Time: Continue weekly time for teachers to
collaboration with peers on approaches to improving
student achievement. While in distance learning and/or a
hybrid model, collaboration further focused on assessing
and address learning loss and responding to identified
needs of students, particularly those who are most
vulnerable to disproportionate impacts as a result of
COVID, including ELs, Foster/Homeless, and students
with an IEP.

$0 $0 Y

Special Education certificated and classified employees:
Continue providing appropriate staffing for position adapt
delivery of services and supports to distance learning
context and provision of services to individuals and small
groups.

$0 $0 Y

Laptops & Monitors: Mobile devices allow teachers to
utilize devices both at home and within the school
setting. This transitioning between locations allows for
continuity of services between locations.

$603,000 $601,017 N



A description of any substantive differences between the planned actions and/or budgeted expenditures for
the distance learning program and what was implemented and/or expended on the actions. 

 
The one area with substantive difference was in the cost of and amount of Wi-Fi hotspots that were
needed to be purchased. Through previous surveys and input gathered about parent and student access
to internet from home, we anticipated a smaller number than actually needed. As we worked to meet the
needs of distance learning, we needed to purchase a larger number of hotspots to meet the needs of our
rural students and low income students. 

Analysis of the Distance Learning Program

A description of the successes and challenges in implementing each of the following elements of the
distance learning program in the 2020-21 school year, as applicable: Continuity of Instruction, Access to
Devices and Connectivity, Pupil Participation and Progress, Distance Learning Professional Development,
Staff Roles and Responsibilities, and Support for Pupils with Unique Needs.  

 
Through early ordering, we were successfully able to meet the technological needs of staff and students
for both in person and distance learning. The other biggest success was the ability to hire teachers in our
independent studies program to support students who were not able to return to school for in person
learning. The additional staff transitioned quickly to the new learning environment and have been very
successful in providing a rigorous education for full distance students. The biggest struggle we faced was
in obtaining the correct type of Wi-Fi hotspot to meet the needs of students in different geological areas
within our district. We found that between Verizon, T-Mobile, and AT&T we were able to find the correct
device for where kids lived. 

Pupil Learning Loss
Actions Related to the Pupil Learning Loss

Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Expansion of Google Suite for Education and purchase
of additional online content and components for
curriculum. These additional supports are needed to
meet the virtual components of asynchronous instruction
and allow for a platform from which teachers can
instruct, assess, monitor and adjust to meet student
needs. The additional programs and on-line content
provide additional learning and practice to support
learning loss.

$112,750 $132,693 N



A description of any substantive differences between the planned actions and/or budgeted expenditures for
addressing pupil learning loss and what was implemented and/or expended on the actions. 

 
The cost of increasing to the Google Suite for Education came in approximately $20,000 more than
anticipated. This additional cost was well worth it as it allowed us to best meet student and teacher needs
through Google Meets and Google Classroom. This educational platform met the academic needs of
distance learning well. 

Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Schedule Continuity: Schedules for both blended
learning (in-person and asynchronous) and full distance
learning (synchronous virtual teaching & asynchronous
learning) are identical. This fluidity between schedules
allows for a large block of time between student’s live
time with teachers to allow for small group or individual
targeted interventions. These interventions are in
addition to the regular teaching/learning and are
intended to support identified learning loss.

$0 $0 N

Shift of MTSS services to virtual or small group in-
person. We have seen great success in improving
academics and filling in learning gaps with our targeted
subgroups using our Walk-to-Learn interventions and
extensions during our regular year. We will continue this
model of assessments, identification, provision of
additional instructional supports (without taking away
from the core instruction time), and progress monitoring
both virtually and in small in-person groups when
allowable. This model utilizes our Intervention
Coordinators, TK-3 teachers, Instructional Aides, and
various Special Education staff. The shift to virtual or
small group in-person has required additional PD and
technology supports for staff to be able to engage with
students/families.

$0 $0 Y

English Learner Site Representatives: These certificated
staff will support teachers in providing resources and
instructional strategies for EL students and connecting
students and families with community supports as
needed. This oversight and identification of needs and
arrangement of interventions will help support language
development and learning loss.

$7,500 $11,155 Y



Analysis of Pupil Learning Loss

A description of the successes and challenges in addressing Pupil Learning Loss in the 2020-21 school
year and an analysis of the effectiveness of the efforts to address Pupil Learning Loss to date. 

 
It was a challenge to recreate our MTSS system with small group and targeted interventions in a distance
learning platform. Our staff and students met the challenge well and created breakout rooms and
scheduled small group and individual instruction outside of and in addition to the regular classroom
instruction. One of biggest success to help with this challenge was our schedule that allowed us to have
daily instruction with both in person, distance learning, and intervention groups at all levels. The schedule
allowed for seamless transition as we moved from full distance learning to blended learning. 

Analysis of Mental Health and Social and Emotional Well-
Being

A description of the successes and challenges in monitoring and supporting mental health and social and
emotional well-being in the 2020-21 school year. 

 
Throughout the nation, students have been struggling with social and emotional wellbeing. Atascadero
students were not exempt from this. Through the use of the district re-engagement plan, additional
Marriage and Family Therapists (MFT), counselors and psychologists, MFT Interns, and Community
Counseling, AUSD increased efforts to identify and support students in need. While we were unable to
pivot fast enough to successfully address this issue last school year during the emergency closures,
through extensive preparation and partnering with local agencies, we were able to have a system in place
for the 2020-2021 school year that provided individual and group support for students. These sessions
took place in person, over the phone, or via Google Meets, matching the medium to the situation. This
increase in services was a successful step in meeting the needs during the 2020-2021 school year. 

Analysis of Pupil and Family Engagement and Outreach

A description of the successes and challenges in implementing pupil and family engagement and outreach
in the 2020-21 school year. 

 
Pupil and family engagement saw both challenges and success during the 2020-2021 school year. The
challenges were around the lack of access to in person meetings and events. To overcome this every
effort was made to increase communication from every level. Teachers provided weekly communications
to parents and students. School sites also increased regular communication beyond the regular monthly
newsletters, and the superintendent provided a weekly communication to parents and the community.



Additionally, the SRO conducted numerous home visits to support parents and teacher provided online
parent conferences for all parents. In our recent online survey, the number of parent responses was higher
than all previous years, confirming that parents are utilizing digital resources more so than ever. 

Analysis of School Nutrition

A description of the successes and challenges in providing school nutrition in the 2020-21 school year. 

 
The school nutrition program has been very successful in providing meals to all students seamlessly over
summer, throughout each school day, and over weekends. During both the summer and throughout this
school year, each day students had access to 2 meals per day and additional meals for the weekend.
Meals were distributed outdoors and all safety protocols were followed. Our challenge with the provision of
meals was meeting the extra safety requirements for food handling and distribution. 

Additional Actions and Plan Requirements

Additional Actions to Implement the Learning Continuity Plan 

A description of any substantive differences between the planned actions and budgeted expenditures for
the additional plan requirements and what was implemented and expended on the actions. 

 
There were no substantive differences between expenditures for planned actions in this section. 

Section Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contribut

Mental Health
and Social
and Emotional
Well-Being

Positive Behavior Intervention and Supports (PBIS) and
Social Emotional Learning (SEL): Maintain existing
staffing and supports to implement district programs and
support school initiatives.

$0 $0 Y

Mental Health
and Social
and Emotional
Well-Being

MFTs: Maintain existing staffing and supports to provide
critical health information, referrals, and support. This is
not an additional cost, but a reallocation of staff to focus
on unduplicated students.

$0 $0 Y

Pupil and
Family
Engagement
& Outreach

Home Visit: Maintain existing staffing and supports.
School Resource Officer (SRO) pivoted early to the
distance learning context, providing home visits. This
cost is built into the cost of the SRO.

$0 $0 Y



Overall Analysis

An explanation of how lessons learned from implementing in-person and distance learning programs in
2020-21 have informed the development of goals and actions in the 2021–24 LCAP. 

 
Through the implementation of in person and distance learning, we learned there is a great need for social
and emotional support for our students, there is a high need for common benchmarks across all grades in
English Language Arts (ELA) and Math, and a need to narrow the focus of our curriculum to the most vital
components. In developing the actions and services for 2021-2024, using LCAP supplemental dollars as
well as other federal funds, we have increased counselors and psychologists to support social and
emotional wellbeing. We have purchased the FastBridge assessment platform to provide regular
information in ELA and Math and guided interventions to be provided in addition to the regular classroom
instruction. Finally to support a more narrow focus in the most important standards, we have begun work
with Marzano Associates to institute Proficiency Scales across all subjects and grades. This work will help
to meet the academic needs of students, support their social and emotional wellbeing, and provided
information and needed interventions to close achievement gaps. 

An explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP,
especially for pupils with unique needs. 

 
To continue to assess learning loss, we will utilized the FastBridge assessment system to provide quarterly
benchmarks in ELA & Math across grade levels. This benchmark system will be utilized in conjunction with
the regular assessments of our core curriculums to provide multiple measures for identifying student need.
To address the learning loss, additional intervention teachers will be hired and funded through Elementary
and Secondary School Emergency Relief funds (ESSER) to expand the small group interventions within
our MTSS system. Intervention sessions will be offered after school at elementary and middle schools to
give additional targeted instruction that is above what can be offered during the school day. At the high
school level, before and after school courses will be offered to support credit recover and learning loss
mitigation. In all grade spans, additional intervention opportunities will also be offered to support the
development of English for our second language learners.  
 
Each of these services will be targeted to academic need and are intended to support our most at-risk
students including English Language Learners, low socioeconomic students, and foster and homeless
students. 

A description of any substantive differences between the description of the actions or services identified as
contributing towards meeting the increased or improved services requirement and the actions or services
implemented to meet the increased or improved services requirement. 

 
The original budgeted allocation and the final proposed expenditures were very close in all areas except
for three. In the costs for ELL Site Representatives, WiFi Hotspots, and Chromebooks each had a



substantive difference from the originally budgeted amount. The cost of the ELL Site Representatives cost
$4,000 more than anticipated. This was due to the variance of the step and column for individual
employees and the total employee costs. Additionally we spent $40,000 more on Wi-i Hotspots than we
originally anticipated, as there was a higher need for these devices than we had projected. Similarly, we
spent $300,000 more than anticipated on student Chromebooks as we transitioned from a two or three to
one student to device ratio to a one to one ratio and also found that many of our existing devices were in
need of replacing.

A description of how the analysis and reflection on student outcomes in the 2019-20 LCAP and 2020-21
Learning 
Continuity and Attendance Plan have informed the development of the 21-22 through 23-24 LCAP. 

 
Despite the difficulties that arose in March of 2020 due to the emergency COVID closures, AUSD was
able to transition to emergency learning fairly well and continue to provide a high quality education and
supplemental actions and services as outlined in the 2018-2019 LCAP and the 2019-2020 LCP. The ability
to successfully adjust to a blended in-person and virtual learning environment reinforced the continuance
of the supplemental actions and services in Goals 1 and 2 of our LCAP while expanding and adding new
actions and services in Goal 3.  
 
Successes in Goals 1 & 2 that we want to continue or expand revolve around our Multi Tiered System of
Support (MTSS) within each school and our connection between our counselors and our students. Our
MTSS program continues to be one of our biggest investments, and biggest successes in meeting the
academic and social/emotional needs of our students. The supplemental small group instruction and
targeted interventions shows improvements in both local and state indicators. All of our MTSS
components had been dependent on in-person teacher and student interactions, so we had to quickly
work to shift these to Google Meet, virtual meetings. While this was a huge challenge, it was quickly
turned into a success as students and teacher found great value in having that small group time together
for both academic and emotional support. Maintaining and growing our MTSS systems within our schools
will be vital and will be reflected in our upcoming LCAPs. Our counselors at the secondary level have
supported students both academically and socially/emotionally. Into and through the COVID pandemic, the
counselor support of students to persist academically and to support individuals and small groups in
staying engaged with school was imperative to the success of our students and has been identified as a
need at the elementary grades as well.  
 
Similar to Goals 1 & 2, Goal 3 had successes that we recognized were important. The shift to utilize our

Overall Analysis of the 2019-20 LCAP and the
2020-21 Learning Continuity and Attendance
Plan



School Resource Officer for home visits and the use of Community Counseling to provide telehealth
services for elementary students both gave students and families the help they needed to be able to
continue to engage at school. One area that we could not tie to continued growth and success was the
use of NEWSELA. Despite multiple opportunities for training and increased opportunities through distance
learning, the NEWSELA program was not utilized to support students with Social Emotional Learning
(SEL). It was shared that because of the high volume of other digital programs, this one was not seen as
valuable and did not seem to connect with kids. Meeting the social/emotional needs of students is still
important, predominately at the secondary levels, so additional staff development and support will be
provided at Atascadero High School.  
 
The Learning Continuity Plan supported us to be able to continue the actions and services as descried in
the LCAP, as well as expand these efforts to reach students through distance leaning. Through the
implementation of in person and distance learning, we learned there is a great need for social and
emotional support for our students, there is a high need for common benchmarks across all grades in
English Language Arts (ELA) and Math, and a need to narrow the focus of our curriculum to the most vital
components. In developing the actions and services for 2021-2024, using LCAP supplemental dollars as
well as other federal funds, we increased counselors and psychologists to support social and emotional
wellbeing. We have purchased the FastBridge assessment platform to provide regular information in ELA
and Math and guided interventions to be provided in addition to the regular classroom instruction. Finally
to support a more narrow focus in the most important standards, we have begun work with Marzano
Associates to institute Proficiency Scales across all subjects and grades. This work will help to meet the
academic needs of students, support their social and emotional wellbeing, and provided information and
needed interventions to close achievement gaps and will continue through the development of our 2021-
2024 LCAPs. 

Instructions: Introduction
The Annual Update Template for the 2019-20 Local Control and Accountability Plan (LCAP) and the
Annual Update for 
the 2020–21 Learning Continuity and Attendance Plan must be completed as part of the development of
the 2021-22 
LCAP. In subsequent years, the Annual Update will be completed using the LCAP template and
expenditure tables 
adopted by the State Board of Education. 

For additional questions or technical assistance related to the completion of the LCAP template, please
contact 
the local COE, or the California Department of Education’s (CDE’s) Local Agency Systems Support Office
by phone at 
916-319-0809 or by email at lcff@cde.ca.gov. (mailto:lcff@cde.ca.gov) 

mailto:lcff@cde.ca.gov


Instructions: Annual Update for the 2019–20
Local Control and Accountability Plan Year
Annual Update
The planned goals, state and/or local priorities, expected outcomes, actions/services, and budgeted
expenditures must be copied verbatim from the approved 2019-20 Local Control and Accountability Plan
(LCAP). Minor typographical errors may be corrected. Duplicate the Goal, Annual Measurable Outcomes,
Actions / Services and Analysis tables as needed. 

Annual Measurable Outcomes
For each goal in 2019-20, identify and review the actual measurable outcomes as compared to the
expected annual measurable outcomes identified in 2019-20 for the goal. If an actual measurable outcome
is not available due to the impact of COVID-19 provide a brief explanation of why the actual measurable
outcome is not available. If an alternative metric was used to measure progress towards the goal, specify
the metric used and the actual measurable outcome for that metric. 

Actions/Services
Identify the planned Actions/Services, the budgeted expenditures to implement these actions toward
achieving the described goal and the actual expenditures to implement the actions/services 

Goal Analysis
Using available state and local data and input from parents, students, teachers, and other stakeholders,
respond to the prompts as instructed.

If funds budgeted for Actions/Services that were not implemented were expended on other
actions and services through the end of the school year, describe how the funds were used
to support students, including low-income, English learner, or foster youth students, families,
teachers and staff. This description may include a description of actions/services
implemented to mitigate the impact of COVID-19 that were not part of the 2019-20 LCAP.

Describe the overall successes and challenges in implementing the actions/services. As part
of the description, specify which actions/services were not implemented due to the impact of
COVID-19, as applicable. To the extent practicable, LEAs are encouraged to include a
description of the overall effectiveness of the actions/services to achieve the goal.

Instructions: Annual Update for the 2020–21
Learning Continuity and Attendance Plan



Annual Update
The action descriptions and budgeted expenditures must be copied verbatim from the 2020-21 Learning
Continuity and Attendance Plan. Minor typographical errors may be corrected. 

Actions Related to In-Person Instructional Offerings
In the table, identify the planned actions and the budgeted expenditures to implement actions
related to in-person instruction and the estimated actual expenditures to implement the
actions. Add additional rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted
expenditures for in-person instruction and what was implemented and/or expended on the
actions, as applicable.

Analysis of In-Person Instructional Offerings

Using available state and/or local data and feedback from stakeholders, including parents,
students, teachers and staff, describe the successes and challenges experienced in
implementing in-person instruction in the 2020-21 school year, as applicable. If in-person
instruction was not provided to any students in 2020-21, please state as such.

Actions Related to the Distance Learning Program
In the table, identify the planned actions and the budgeted expenditures to implement actions
related to the distance learning program and the estimated actual expenditures to implement
the actions. Add additional rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted
expenditures for the distance learning program and what was implemented and/or expended
on the actions, as applicable.

Analysis of the Distance Learning Program

Using available state and/or local data and feedback from stakeholders, including parents,
students, teachers and staff, describe the successes and challenges experienced in
implementing distance learning in the 2020-21 school year in each of the following areas, as
applicable:

Continuity of Instruction,

Access to Devices and Connectivity,

Pupil Participation and Progress,

Distance Learning Professional Development,

Staff Roles and Responsibilities, and



Supports for Pupils with Unique Needs, including English learners, pupils with
exceptional needs served across the full continuum of placements, pupils in foster
care, and pupils who are experiencing homelessness

To the extent practicable, LEAs are encouraged to include an analysis of the effectiveness of the distance
learning program to date. If distance learning was not provided to any students in 2020-21, please state as
such. 

Actions Related to Pupil Learning Loss
In the table, identify the planned actions and the budgeted expenditures to implement actions
related to addressing pupil learning loss and the estimated actual expenditures to implement
the actions. Add additional rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted
expenditures for addressing pupil learning loss and what was implemented and/or expended
on the actions, as applicable.

Analysis of Pupil Learning Loss

Using available state and/or local data and feedback from stakeholders, including parents,
students, teachers and staff, describe the successes and challenges experienced in
addressing Pupil Learning Loss in the 2020-21 school year, as applicable. To the extent
practicable, include an analysis of the effectiveness of the efforts to address pupil learning
loss, including for pupils who are English learners; low-income; foster youth; pupils with
exceptional needs; and pupils who are experiencing homelessness, as applicable.

Analysis of Mental Health and Social and Emotional Well-
Being

Using available state and/or local data and feedback from stakeholders, including parents,
students, teachers and staff, describe the successes and challenges experienced in
monitoring and supporting Mental Health and Social and Emotional Well-Being of both pupils
and staff during the 2020-21 school year, as applicable.

Analysis of Pupil and Family Engagement and Outreach
Using available state and/or local data and feedback from stakeholders, including parents,
students, teachers and staff, describe the successes and challenges related to pupil
engagement and outreach during the 2020-21 school year, including implementing tiered
reengagement strategies for pupils who were absent from distance learning and the efforts of
the LEA in reaching out to pupils and their parents or guardians when pupils were not
meeting compulsory education requirements or engaging in instruction, as applicable.



Analysis of School Nutrition
Using available state and/or local data and feedback from stakeholders, including parents,
students, teachers and staff, describe the successes and challenges experienced in
providing nutritionally adequate meals for all pupils during the 2020-21 school year, whether
participating in in-person instruction or distance learning, as applicable.

Analysis of Additional Actions to Implement the Learning
Continuity Plan

In the table, identify the section, the planned actions and the budgeted expenditures for the
additional actions and the estimated actual expenditures to implement the actions, as
applicable. Add additional rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted
expenditures for the additional actions to implement the learning continuity plan and what
was implemented and/or expended on the actions, as applicable.

Overall Analysis of the 2020-21 Learning Continuity and
Attendance Plan
The Overall Analysis prompts are to be responded to only once, following an analysis of the Learning
Continuity and Attendance Plan.

Provide an explanation of how the lessons learned from implementing in-person and distance
learning programs in 2020-21 have informed the development of goals and actions in the
2021–24 LCAP.

As part of this analysis, LEAs are encouraged to consider how their ongoing response
to the COVID-19 pandemic has informed the development of goals and actions in the
2021–24 LCAP, such as health and safety considerations, distance learning,
monitoring and supporting mental health and social-emotional well-being and
engaging pupils and families.

Provide an explanation of how pupil learning loss continues to be assessed and addressed in
the 2021–24 LCAP, especially for pupils with unique needs (including low income students,
English learners, pupils with disabilities served across the full continuum of placements,
pupils in foster care, and pupils who are experiencing homelessness).

Describe any substantive differences between the actions and/or services identified as
contributing towards meeting the increased or improved services requirement, pursuant to
California Code of Regulations, Title 5 (5 CCR) Section 15496, and the actions and/or
services that the LEA implemented to meet the increased or improved services requirement.
If the LEA has provided a description of substantive differences to actions and/or services
identified as contributing towards meeting the increased or improved services requirement
within the In-Person Instruction, Distance Learning Program, Learning Loss, or Additional



Actions sections of the Annual Update the LEA is not required to include those descriptions
as part of this description.

Overall Analysis of the 2019-20 LCAP
and the 2020-21 Learning Continuity
and Attendance Plan
The Overall Analysis prompt is to be responded to only once, following the analysis of both the 2019-20
LCAP and the 2020-21 Learning Continuity and Attendance Plan. 

Describe how the analysis and reflection related to student outcomes in the 2019-20 LCAP
and 2020-21 Learning Continuity and Attendance Plan have informed the development of the
21-22 through 23-24 LCAP, as applicable.

Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan
(LCAP) follow the template.

Local Educational Agency
(LEA) Name

Contact Name and Title Email and Phone

Atascadero Unified

E.J. Rossi

Assistant Superintendent of 
Educational Services

ejrossi@atasusd.org

8054624227

Plan Summary 2021-24
General Information
A description of the LEA, its schools, and its students.



District Mission:
Dedicated to Student Success, Staff Collaboration, Community Partnership, and Committed to 
Excellence. 

District Vision: 
Ensure Students will be College, Career, and Citizenship Ready through Talent and Teamwork 

District Goals: 
1. All students will graduate, having gained the knowledge, skills, and understandings to be college, 
career, and citizenship ready.  
2. Staff Collaboration:  All personnel will actively engage in high quality professional learning that 
supports employee performance, job satisfaction, and student learning.  
3. Community Partnership:  We will actively seek authentic community involvement and develop 
meaningful community partnerships to support student learning.  

Graduate Profile: 
• Critical Thinker: Our graduates are original thinkers.  They observe, they wonder, they create, and 
they have the ability to solve real world problems. 
• Effective Communicator: Our graduates convey their thoughts and responses clearly and 
comprehensively. They have highly refined reading, writing, speaking and listening skills. 
• Teammate: Our graduates are skilled collaborators and understand the value of achieving common 
goals through teamwork. 
• Self-Directed Individual: Our graduates accept responsibility for their learning. They recognize their 
strengths and work to their full potential. They value learning as a lifelong skill. 
• College and Career Ready Scholar: Our graduates navigate the pathways that connect education 
and employment to a productive, rewarding and secure life. 
• Responsible and Contributing Citizen: Our graduates display integrity and civic responsibility. They 
aim to make a positive contribution to their communities. 

District Profile: 

Students:  
Atascadero Unified School District has an enrollment of approximately 4,700 students.  Approximately 
64% of our population is White, 28% are Hispanic, and 8% are other races including American Indian, 
Alaskan, Asian, and African American. Approximately 38% of the district population is socio-
economically disadvantaged, 8% of our students are categorized as English Language Learners, 
students identified as Homeless is 5%, students in Foster Care is 1.3%, and Students with Disabilities is 
12%. 

School Facilities:  
Atascadero Unified School District is a K-12 rural district comprising of twelve schools.  Geographically, 
three of the District’s schools lie in the unincorporated areas of Santa Margarita, Carrisa Plains and 
Creston.  All other school sites are located within Atascadero city limits.  The District is served by seven 
K-5 elementary schools, one 4-8 Fine Arts Academy, one middle school, one comprehensive high 
school, one continuation high school and one K-12 alternative education school serving independent 



study and home schooled students.  Improvements are being made to every classroom through a $117 
million facilities bond passed by our community in 2010 and reauthorized in 2014. 

Geographic Areas: 
Our district serves one of the largest unified school district geographic areas in the state of California 
encompassing 1,213 square miles. The district stretches from the City of Atascadero to the Carissa 
Plains in eastern San Luis Obispo County. Although our student population is not considered ethnically 
diverse, the regions that comprise the unified school district draw from a wide range of socially and 
economically diverse citizens.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard
(Dashboard) and 
local data. 

Despite the difficulties that arose in March of 2020 due to the emergency COVID closures, AUSD was 
able to transition to emergency learning fairly well and continue to provide a high quality education and 
supplemental actions and services as outlined in the 2018-2019 LCAP and the 2019-2020 LCP.  The 
ability to successfully adjust to a blended in-person and virtual learning environment reinforced the 
continuance of the supplemental actions and services in Goals 1 and 2 of our LCAP while expanding 
and adding new actions and services in Goal 3.   

Successes in Goals 1 & 2 that we want to continue or expand revolve around our Multi Tiered System of 
Support (MTSS) within each school and our connection between our counselors and our students.   Our 
MTSS program continues to be one of our biggest investments, and biggest successes in meeting the 
academic and social/emotional needs of our students. The supplemental small group instruction and 
targeted interventions shows improvements in both local and state indicators.  All of our MTSS 
components had been dependent on in-person teacher and student interactions, so we had to quickly 
work to shift these to Google Meet, virtual meetings.  While this was a huge challenge, it was quickly 
turned into a success as students and teacher found great value in having that small group time 
together for both academic and emotional support.  Maintaining and growing our MTSS systems within 
our schools will be vital and will be reflected in our upcoming LCAPs.  Evidence of growth in English 
Language Learners was seen as we met our goals of students meeting their ELL progress according to 
California State Dashboards, and ELs attaining A-G course completion. 

Met ELL progress goal = 66% change of +1 in 2019-2020 
A-G   2019     2020 
EL  =    7%         8% 

Our counselors at the secondary level have supported students both academically and 
socially/emotionally. Into and through the COVID pandemic, the counselor support of students to persist 
academically and to support individuals and small groups in staying engaged with school was 
imperative to the success of our students and has been identified as a need at the elementary grades 



as well.  Academic indicators at the secondary level that are directly related to the support of our 
counselors show increases in AP course enrollment and CTE pathway completion. 
AP Enrollment goal was 350, attained 481 in 2019-2020 
CTE    2019     2020 
All =    100 140 

Similar to Goals 1 & 2, Goal 3 had successes that we recognized were important.  The shift to utilize our 
School Resource Officer for home visits and the use of Community Counseling to provide telehealth 
services for elementary students both gave students and families the help they needed to be able to 
continue to engage at school.

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local
data, 
including any areas of low performance and significant performance gaps among student groups on
Dashboard 
indicators, and any steps taken to address those areas. 

During the last year of blended in-person and distance learning, we found there is a great need for 
social and emotional support for our students, there is a high need for common benchmarks and 
integrated interventions across all grades in English Language Arts (ELA) and Math, and a need to 
narrow the focus of our curriculum to the most vital components.  

Academically, we found we were mostly able to maintain student reading levels when comparing SRI 
results from previous years, but still see a large gap in the performance of our ELLs, Socioeconomically 
Disadvantaged (SED), Foster/Homeless (F/H) and Students w/ IEPs.  As we continue to move forward, 
we recognize a need for additional intervention groups and instructional opportunities beyond the school 
day. 
Percent of students scoring Proficient or Advanced on SRI  

Year  All ELL SED F/H IEP 
2018-19 63% 22% 49% 56% 23% 
2019-20 60% 15% 45% 46% 23% 
2020-21 61% 11% 42% 37% 25% 

Though it was difficult to account for numerically, during the 2020-2021 school year each of our 
counselors, Marriage and Family Therapists, and Psychologists reported the highest number of referrals 
and student counseling sessions. Through the use of the district re-engagement plan, additional 
Marriage and Family Therapists (MFT), counselors and psychologists, MFT Interns, and Community 
Counseling, AUSD increased efforts to identify and support students in need. While we were unable to 
pivot fast enough to successfully address this issue last school year during the emergency closures, 
through extensive preparation and partnering with local agencies, we were able to have a system in 
place for the 2020-2021 school year that provided individual and group support for students.  These 



sessions took place in person, over the phone, or via Google Meets, matching the medium to the 
situation.  This increase in services was a successful step in meeting the needs during the 2020-2021 
school year, though we know we will need additional staff to meet the anticipated increased need as 
students return to a full school day/year in the fall of 2021. 

Atascadero High School has continued to suspend unduplicated students at a higher rate than the 
district as a whole.  

2018-19  
AUSD= 4.0% SED = 6.3% Foster = 11.3% Homeless = 8.7% EL = 5.1% SWD 8.2% 
AHS = 6.7% SED = 10.8% Foster = 31.1% Homeless = 12.5% EL = 14.7% SWD = 11.4%  

2019-20  
AUSD= 3.6% SED = 5.5% Foster = 13.1% Homeless = 9.2% EL = 4.4% SWD = 9.8% 
AHS = 5.0% SED = 8.8% Foster = 29.4% Homeless = 12.8% EL = 8.1% SWD = 12.7% 

In order to support a full system change to support unduplicated students, we are partnering with the 
San Luis Obispo County Office of Education to build a school-wide Positive Behavior Interventions and 
Support (PBIS) system. The PBIS training is designed for teams to build the systems for universal 
practices experienced by all students and educators across all settings to establish a predictable, 
consistent, positive, and safe climate. Teams will receive training on content such as teaming structures, 
developing positive school-wide expectations, acknowledgement systems, consequence systems, data-
based decision making, and planning for school-wide roll out of PBIS. Additionally, teams will learn to 
identify needs, develop and implement Tier II & Tier III interventions, and will learn how to evaluate both 
the fidelity and outcomes of the interventions and develop the foundations of a strong intervention data 
team.  Finally, to support a more narrow focus in the most important standards, we have begun work 
with Marzano Associates to institute Proficiency Scales across all subjects and grades.  This work will 
help to meet the academic needs of students, support their social and emotional wellbeing, and 
provided information and needed interventions to close achievement gaps. 

To best support the supplemental efforts of the LCAP, AUSD is also prioritizing State provided one-time 
dollars to expand supplemental services beyond that provided by LCAP dollars.  We will be using a 
combination of the following dollars to enhance and expand actions and services for targeted subgroups 
of students: In-Person Instruction Grant (IPI), Expanded Learning Opportunities Grant (ELO) 
Elementary and Secondary School Emergency Response Grant (ESSER).  These dollars will be used 
to provide the following services that will be targeted to academic and social/emotional needs and are 
principally directed to support our most at-risk students including English Language Learners, low 
socioeconomic students, and foster and homeless students. 

• To best assess learning loss, we will utilized the FastBridge assessment system to provide 
quarterly benchmarks in ELA & Math across grade levels.  This benchmark system will be utilized in 
conjunction with the regular assessments of our core curriculums to provide multiple measures for 
identifying student need.   
• To address the learning loss, additional intervention teachers will be hired for elementary schools 
and the middle school to expand the small group interventions within our MTSS system.   
• Intervention sessions will be offered after school at elementary and middle schools to give 



additional targeted instruction that is above what can be offered during the school day.   
• At the high school level, before and after school courses will be offered to support credit recover 
and learning loss mitigation.   
• In all grade spans, additional intervention opportunities will also be offered to support the 
development of English for our second language learners.   
• Additional Instructional Aides will be used to support in-class whole group and small group 
interventions. 
• Additional counseling support will be implemented at the elementary levels. 
• Trauma informed care training will be provided for staff throughout the year. 
• Technology access to devices and educational programs will be expanded. 
• Professional development for certificated, classified, and administrators on curriculum, instruction, 
and social/emotional support will be provided through summer institutes. 

By leveraging all available resources, we are better able to meet the unique needs in returning from the 
recent global pandemic.

LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized. 

Working closely with stakeholders throughout the district, current actions were reviewed with two 
actions being removed from the LCAP, one service being discontinued, one service added, with all other 
actions and services remaining in place to provide continued support toward our three district goals.  
The two services that we will be continuing but could not continue to fund through the LCAP 
Supplemental dollars are the additional professional development days for Special Education staff and 
the Learning Center Program Coordinator.  These services will continue but will be funded through base 
dollars and not LCAP supplemental dollars. Newsela is the one service being discontinued, it was not 
well utilized to meet the social emotional needs of students.  Student and teacher use of the SEL 
articles and supports through Newsela had very low use and therefore had little to no impact. As we 
reviewed additional needs in the area of social/emotional/behavioral needs, it was identified that within 
the number of suspensions at the secondary level, we continued to have a high number of suspensions 
of unduplicated students.  Atascadero High School has begun a school wide effort to create a Positive 
Behavior Interventions & Support (PBIS).  Through the LCAP additional services are being added to 
support staff development to implement PBIS throughout the school.   

Within each of the three goals, the outcomes were combined into the goal language to simplify the 
document, but this did not change the goals.  Metrics did not change, and actions were reviewed and 
adjusted as mentioned above.  The AUSD LCAP Outline continues to be a very powerful driving 
document that easily communicates our goals, metrics, and actions to stakeholder groups.  The LCAP 
Outline accompanies our LCAP Executive Summary and the two documents provide a concise and 
detailed version of our LCAP for all our stakeholders.   

Details to each Goal and Outcome can be found within this document as shown below: 



Goal 1 = Student Academic Success 
Our schools will increase student achievement by effectively implementing a Multi-Tiered System of 
Support to meet the academic and behavioral needs of students.  Teachers will be provided targeted 
professional development to support the growth of all students, and struggling students will access 
targeted interventions to support their individual growth.  

Goal 2 = College & Career Ready Scholars 
Our students will be college and career ready upon graduation, navigating the pathways that connect 
education and employment to a productive, rewarding and secure life.  Our students will exit each grade 
performing at or above grade level standards both academically and technologically, and secondary 
students will have opportunity to complete a three-course career pathway. 

Goal 3 = School Climate 
Our school sites will have safe, welcoming and inclusive climates that support our students by providing 
social and emotional supports, we will also support our families by providing parent engagement 
programs and parent education.

Comprehensive Support and
Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the
following 
prompts. 

Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement. 

Atascadero Unified School District has two schools identified for Comprehensive School Improvement.  
Creston Elementary School is a small school that only has two dashboard indicators according to the 
California School Dashboards.  In 2018 - 2019 Creston attained CSI for having one of their two 
indicators in the red (Suspensions). This met the CSI criteria of having all red indicators and one other 
color indicator.  Creston Elementary School was moved into the red with an increase of suspensions 
tied to student frustration caused by academic challenge and student engagement. Santa Rosa 
Academic Academy qualified for CSI in 2018-2019 for having all red and orange indicators, with Chronic 
Absenteeism and Suspensions in the red and English and Math SBAC results in the orange.

Support for Identified Schools



A description of how the LEA has or will support its eligible schools in developing comprehensive support
and 
improvement plans. 

As a district, AUSD will support both schools with professional development in the areas of Professional 
Learning Communities, Critical Concepts, Proficiency Scales, and Positive Behavior Interventions.  
Each of these areas have been identified as a root cause for academic and behavior needs and 
supporting staff with the knowledge and systems to improve is a high need.  To meet the increased 
need of knowledge and information, three agencies will be utilized as partners in these efforts. These 
partners include our San Luis Obispo County Office of Education, Marzano Research Associates, and 
Solution Tree.  Utilization of their research, expertise, and experience is paramount for continued 
growth. 

In researching partners to support our work in PLCs and targeted curriculum and proficiencies, all 
research pointed to two very well established and proven partners.  Both Marzano Research Associates 
and Solution Tree have decades of research based strategies and solutions they have been able to 
support districts in implementing, as they come alongside schools to build capacity of leaders and 
teachers to close achievement gaps and improve systems.  In addition to their time proven track 
records, both groups are able to provide high quality virtual support to both large and small groups, 
which match our needs during these pandemic times.  This flexibility was important to staff and leaders 
at the sites.  Working with these partners will extend the work in both time and scope and allow us to 
further the work beyond implementation and to institutionalization of effective strategies and practices. 

Additionally, district office administration will partner with school site administrators to participate in 
professional development as partners.  This will allow district office administrators to be able to best 
support with the understanding and implementation of programs at the sites.

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school
improvement. 

Each school will have a different implementation plan and process for progress monitoring and 
evaluating success.   

Creston 

Creston has utilized some of the academic interventions in the past for targeted support, though due to 
small numbers of staff and lack of funding, the use of these interventions and progress monitoring has 
been limited. Through CSI funds, an expanded use of Dibles and SRI, Imagine Learning will be easily 
implemented and used across all grades.  With the progress monitoring of these programs through the 
mClass Data System, teachers will be able to adjust teaching immediately to match student needs.  



This progress monitoring will occur at 6 week intervals allowing for regrouping and targeted 
interventions.  In their efforts to increase engagement through outdoor learning environments, lesson 
reviews of units to include the spaces and monitored use of outdoor learning and sensory paths will be 
documented.  Observations will continue to see if the increased use of the outdoor spaces create a 
decrease in negative behaviors. Additionally, and specifically to behaviors, staff will monitor and review 
their current PBIS system, monitoring how many positive rewards given (and to who), while recording 
any low level incidents with analyzation of antecedent.  Staff will work with its leadership team and SSC 
to evaluate the effectiveness of these strategies and their impact on engagement and student behavior. 

Santa Rosa 

Through its work with Solution Tree on PLCs, Santa Rosa will receive: 
• Foundational Training on PLCs 
• Participate in a Needs Assessment in the areas of academics and behaviors 
• Receive Embedded Coaching for site principal and certificated leadership team 
• Content-Specific Professional Development 
• District Level Professional Development to support the site 
• Project Planning Days to plan for and monitor progress on learning projects 
• Resource Bank: 
   o School Improvement for All 
   o How to Leverage PLCs for School Improvement 
   o Learning by Doing, 3rd Edition   

Improvement in schools starts with teachers and administrators collectively focusing on bringing all 
students to higher levels of learning. Without this collaborative effort, failing schools will continue to fail. 
The Solution Tree Priority Schools experts start by looking for the root causes of underachievement, 
and then work directly with schools and districts to implement customized strategies to maximize 
student performance and increase instructional effectiveness. The team will work to implement a 
continuous improvement cycle based on the alignment of school, team and student goals. Solution Tree 
Coaches will partner with school leadership to help chart a course for systemic change focused on 
honoring existing strengths and efforts while examining practices that may be hindering progress. 
Coaches sit side by side with principals to confront challenges head-on. They will support schools 
through every phase of implementation to hit key benchmarks needed to achieve sustainable success. 

Progress monitoring will be determined along the way and will utilize local benchmarks, behavior 
reports on small and large incidents, and will be supported by the district through the use of Aeries.  As 
members of a PLC their efforts in these areas (a focus on learning, collaborative teams, collective 
inquiry, action orientation, and continuous improvement) must be assessed on the basis of results 
rather than intentions.  This focus on results leads each team to develop and pursue measurable 
improvement goals that are aligned to school and district goals for learning. It also drives teams to 
create a series of common formative assessments that are administered to students multiple times 
throughout the year to gather ongoing evidence of student learning. Team members review the results 
from these assessments in an effort to identify and address program concerns (areas of learning where 
many students are experiencing difficulty). They also examine the results to discover strengths and 



weaknesses in their individual teaching in order to learn from one another. Most importantly, the 
assessments are used to identify students who need additional time and support for learning. Frequent 
common formative assessments represent one of the most powerful tools in the PLC arsenal.

Stakeholder Engagement
A summary of the stakeholder process and how the stakeholder engagement was considered before
finalizing the 
LCAP. 

AUSD efforts to solicit stakeholder feedback to inform the district’s Local Control and Accountability 
Plan (LCAP) provides staff with valuable input to inform the district’s planning in academics, 
interventions, attendance & engagement, and mental health & well-being. Throughout the 2020-2021 
school year, the Superintendent held regular Superintendent’s Parent Advisory meetings with key 
stakeholder to seek input on the student needs, possible solutions, and feedback on the district’s 
implementation of our reopening plans and for the 2020-21 school year and for the 201-2024 LCAP. 
These sessions included brief overviews of the district’s vision for reopening schools, guiding principles 
informing planning, and in-person and distance learning options. In preparing the LCAP, additional 
sessions were held for each of the groups below.  Additionally, the LCAP Steering Committee 
comprised of certificated staff, classified staff, parents, community members, and administrators has 
held regular meetings reviewing and gathering similar information/input.  Engagement of stakeholders 
at the meetings below included presentation of actions and services and solicitation of specific input to 
inform how to support students with extended and accelerated learning opportunities, provision of online 
and in-person education, meeting social/emotional needs of students and additional training needed for 
staff.    

•  7/23/20     Principals & District Leadership Team 
•  7/24/20     Principals & Administrators 
•  7/28/20     Principals & District Leadership Team  
•  8/21/20     Parent/Community Members 
•  8/24/20     Executive Teams from the Atascadero District Teachers Association & Classified School 
Employees Association 
•  8/25/20     Teachers, Classified Employees, and Other School Personnel 
•  8/27/20     Student Ambassadors from Atascadero High School, Atascadero Middle School and the 
Fine Arts Academy 
•  9/9/20     Superintendent's Parent Advisory Committee 
•  9/16/20     Superintendent's Parent Advisory Committee 
•  9/22/20     Superintendent's Parent Advisory Committee 
•  10/28/20   Superintendent's Parent Advisory Committee 
•  1/28/21     LCAP Steering Committee 
•  2/4/21     Superintendent's Parent Advisory Committee 



•  2/25/21     LCAP Steering Committee 
•  3/17/21     Principal's Meeting 
•  4/13/21     LCAP Steering Committee 
•  4/15/21     Superintendent's Parent Advisory Committee 
•  4/19/21     SELPA & Foster/Homeless Liaison Meeting 
•  4/16/21     Student Ambassadors from Atascadero High School, Atascadero Middle School and the 
Fine Arts Academy 
•  4/27/21     LCAP Steering Committee 
•  5/24/21     LCAP Steering Committee 

Additionally, to reach a broader number of stakeholders, district-wide surveys were given.  The survey 
was given to all students in grades 4-12, all certificated staff, and all parents (in English and Spanish).    

All meetings with stakeholders have been held via Google Meet, enabling remote participation by staff 
and students and, where applicable, members of the public. Remote participation for the public hearing 
for the LCAP will be provided through a Zoom Webinar and will occur during the regularly scheduled 
meeting of the AUSD School Board on 6/1/21.  The meeting agenda and plan will be posted with a 
minimum of 72-hour notice. Community members may also submit written comment, that when received 
will be addressed by the superintendent.

A summary of the feedback provided by specific stakeholder groups.

Throughout each stakeholder meeting and survey, stakeholders identified support for continuing our 
current LCAP actions and supports.  In reviewing student evidence and data, the common needs 
identified were in the areas of: improved benchmark and interim assessments, providing additional 
opportunities for learning recovery in all grades during and after school, additional opportunities for 
credit recovery in grades 7-12 before and after school, provision of summer school, expansion of small 
targeted interventions provided during the school day in our Multi-Tiered system of support, focused and 
targeted instruction in Tier 1, additional counseling and supports in our elementary schools, targeted 
professional development and system support to develop a school-wide PBIS (Positive Behavior 
Interventions & Supports) system at Atascadero High School, and training for staff on trauma informed 
practices.

A description of the aspects of the LCAP that were influenced by specific stakeholder input. 

Stakeholder input was aligned to the needs that were identified during the 2020-2021 school year and 
provided valuable ideas for actions and services to meet the needs of our unduplicated students.  Input 
regarding the needs for a PBIS system at Atascadero High School lead to inserting professional 
development and county support for staff at AHS  to develop and implement a school-wide program.  
The remaining input was incredibly valuable and will lead to implementation of additional actions and 
services.  While these new new actions and services were not able to be funded through the LCAP, we 
are excited to be able to implement them through the additional federal dollars provided through the 
ELO (Expanded Learning Opportunities) grant and the ESSER (Elementary and Secondary School 
Emergency Relief) funds.



Goals
Goals and Actions

Goal # Description

Goal 1

Student Academic Growth: Broad Goal 

Our schools will increase student achievement by effectively implementing a 
Multi-Tiered System of Support to meet the academic and behavioral needs of 
students.  Teachers will be provided targeted professional development to 
support the growth of all students, and struggling students will access targeted 
interventions to support their individual growth.

An explanation of why the LEA has developed this goal.

As we look at the most recent SBAC data, we can see that EL students continue to perform lower than 
their peers in achievement. In 2019 as measured by the Distance from Proficient, English Only students 
increased performance by 7.3 points while English Learners declined by 1.1 points. This data was 
confirmed by local evidence within our SRI scores, showing maintenance of scores by English Only 
students, but a decline in the percent proficient or advance of EL students from 15% in 2020 to 11% in 
2021.  This data indicates that the achievement gap is still evident, and continues to need increased 
targeted support.   

Pursuant to the Annual Determination to the Individuals with Disabilities Education Act and Special 
Education Monitoring Activities, two main elements were identified to be addressed for students with 
disabilities: Achievement in ELA and Math on the State SBAC assessments, and Post School 
Outcomes, including college and career.  These areas were addressed by the District's Special 
Education Plan (SEP) and include actions and services within Goal 1 that support SWDs in these areas.  
Specific actions within this goal are those that support the District's MTSS system of support for 
targeted interventions, and counseling supports to ensure access to rigorous coursework and CTE 
pathways, and will be explained in more detail in the actions/services below.     

The targeted professional development provided has supported teachers in content knowledge, 
instructional practices, writing, and the use of assessments.  To support the continued growth of all 
students in literacy, math, and career and technical subjects, continued professional development is 
needed.  During the past year of blended learning, curriculum providers improved their supplemental 
and intervention resources. Additional professional development will assist teachers in targeting support 
to students.  Continued training in core academic areas as well as a focus on PBIS at the secondary 
levels will occur in 2021-2022. 



With the reduced number of in person school hours for the past year, it is important to know how 
students are performing in relation to local and state standards.  Expectations for student achievement 
continues to increase as we focus on supporting all students to improve.  Local benchmarks and 
formative assessments need to be continually reviewed to ensure the ability to identify student need 
and make adjustments to classroom and targeted small group instruction.   

(Priority 1, Priority 2, Priority 4, Priority 7, & Priority 8)

Measuring and Reporting Results
Metric # Baseline

Year 1
Outcome

Year 2
Outcome

Year 3
Outcome

Desired
Outcome for
2023-24



Annual Williams
report on teacher
credentialing and
facilities repair,
and student
access to
standards-
aligned
instructional
materials

98% of 
AUSD 
teachers 
are 
appropriately
 and fully 
credentialed
 in the 
subject 
areas 
and/or are 
board 
approved to 
teach one 
or more 
classes 
outside of 
their 
credential 
area, 100 
% of 
students 
will have 
access to 
standards-
aligned 
instructional
 materials, 
and zero 
facility 
complaints 
filed.

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

100% of 
AUSD 
teachers 
will be 
appropriately
 and fully 
credentialed
 in the 
subject 
areas 
and/or are 
board 
approved to 
teach one 
or more 
classes 
outside of 
their 
credential 
area, 100 % 
of students 
will have 
access to 
standards-
aligned 
instructional 
materials, 
and zero 
facility 
complaints 
filed.



Common Core
State Standards
(CCSS)
Implementation
Self-Reflection
Tool

Professional
 Learning:  
 1. Core 
Subjects = 
4.2 
 4. Other 
Academics 
= 3.9   

Instructional
 Materials: 
 2. Core 
Subjects = 
4.1 

Delivery of 
Instruction: 
 3. Core 
Subjects = 
3.6 

Support for 
Teachers: 
 5. Input & 
Support = 
4.2

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

Professional
 Learning:  
 1. Core 
Subjects = 
4.7 
 4. Other 
Academics 
= 4.3   

Instructional 
Materials: 
 2. Core 
Subjects = 
4.6 

Delivery of 
Instruction: 
 3. Core 
Subjects = 
4.1 

Support for 
Teachers: 
 5. Input & 
Support = 
4.7

California School
Dashboard:
English Learner
Progress
Indicator

50.7% 
making 
progress 
towards 
English 
language 
proficiency

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

65% 
making 
progress 
towards 
English 
language 
proficiency



District Local
Assessments
ELA & Math:
Fastbridge

Advanced  
Low Risk   
Some Risk   
High Risk 
All 
Students             
14%        
34%      
29%             
23% 
EL 
Students           
2%        
12%      
30%             
56% 
Foster/Homeless
   5%        
23%       
33%             
39% 
SED 
Students           
8%        
28%           
31%             
33% 
SWD 
Students   
4%        
14%          
24%             
58%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

Advanced  
Low Risk   
Some Risk   
High Risk 
All Students        
15%        
37%      
26%             
21% 
EL 
Students           
7%        
15%      
30%             
48% 
Foster/Homeless
 10%        
26%       
30%             
34% 
SED 
Students           
8%        
28%           
31%             
33% 
SWD 
Students   
8%        
19%          
23%             
50%



Counselor
academic
supports

During 
2020-2021 
counselors 
logged in 
Aeries that 
they met 
with 46% of 
at-risk 
students in 
grades 6-
12 each 
quarter. 
This was a 
low number 
due to 
COVID 
restrictions 
and dual 
learning 
platforms, 
but this was 
the 
baseline for 
the 2020-
2021 
school 
year.

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

In grades 6-
12, 
counselors 
will meet 
with 100%  
at-risk 
students 
each 
quarter and 
enter the 
information 
into Aeries.

Actions
Action # Title Description Total

Funds Contributin



Action # Title Description Total
Funds Contributin

Action
#1

Professional 
Development

Provide all teachers, counselors, and classified 
employees directly connected to the classroom 
PD on the CCCSS, CTE, the Framework for 
Teaching, designated & integrated ELD 
curriculum & instruction, local assessments and 
targeted interventions for early reading, 
mathematics, Proficiency Scales and PBIS.  
Lead teachers at each site will be provided 
additional training to be a part of the district 
Instructional Leadership Team (ILT).  Members 
will be the lead learners in professional 
development and will provide site-based 
professional development.

     
$115,040.00

     

   
   
   

No 

Action
#2

Access to local 
online Math 
Assessments

Funds will be utilized for formative mathematics 
assessments to provide evidence and data to 
guide the small group instruction in 
Mathematics in grades 1-12. These 
assessments are in direct alignment with 
existing curriculum and will provide an 
immediate opportunity for teachers to review 
student needs, group students by need to 
provide targeted interventions and progress 
monitor student growth during intervention and 
assessment cycles.

     
$12,717.00

     

   
   
   

No 

Action
#3

Academic 
counselors

One additional middle school and high school 
counselor will be maintained to support at-risk 
students and access rigorous coursework.  
Counselors will identify students at-risk of 
failing at each academic quarter and then meet 
with them to identify strategies and resources 
to support the students.  Counseling support 
will also be available for students to increase 
participation in rigorous A-G coursework, CTE 
Pathways, and AP classes to prepare them for 
post-graduation opportunities through the 
support of the additional counselor positions. 
Counselor meetings will be logged in Aeries.

     
$221,731.00

     

   
   
   

No 



Action # Title Description Total
Funds Contributin

Action
#4

Multi Tiered 
System of 
Support

When looking at ELA achievement levels, 
across all grades, 46% of English Only 
students did not meet or nearly met standard 
while 90% of English Learners and 72% of Low 
Income students did not meet or nearly met 
standard.  To measure the impact of early 
interventions, we looked specifically at grade 3 
ELA results where 41% of English Only 
students did not meet or nearly met standard 
while 78% of English Learners and 58% of Low 
Income students did not meet or nearly met 
standard.  This pattern of twice as many EL or 
Low Income students not meeting proficiency 
was mirrored by our local SRI results.  In order 
to provide the best MTSS system possible, 
additional staff will be utilized to support 
identification of students’ academic, social, and 
emotional needs and provide interventions. 
Based on the recommendation of the 
Differentiated Assistance Team, additional staff 
will be hired at three elementary schools to 
provide targeted behavioral supports.  These 
increased services are described in the DIISUP 
sections. 

Additional staff are as follows: 
• 5.0 FTE TK-3 Teachers ~ targeted 
intervention for ELs 
• 1.75 Psychologist 
• 5.2 Intervention Coordinators 
• 1.5 LC Teacher 
• 4.0 Behavior Support Specialists 
• 1.5 Bilingual IAs 
• 8.3 Instructional Aides 
• EL Site Representative (stipends)

     
$1,858,183.00

     

   
   
   

No 



Action # Title Description Total
Funds Contributin

Action
#5

Additional BSS 
for AMS

Data from the most recent California School 
Dashboard shows Atascadero Middle School's 
biggest discrepancy is in the percent 
suspended of unduplicated students is for 
SWDs.  AMS has counselors to support both 
academic and social and emotional needs of 
students, but through site review and 
identification of needs, it was determined the 
addition of a Behavior Support Specialist would 
best support the targeted needs of SWDs.  The 
increased service brings their Tier II supports to 
the same level of supports provided to 
elementary schools, which has proved effective 
in improving SWD behavioral needs through 
support of behavior intervention plans, check-in 
and check-out plans and other targeted actions 
specific to SWD.

     
$45,512.00

     

Yes 

Action
#6

EL Site 
Representatives

To support English Learners (ELs), each site 
will have a representative who monitors English 
Learners and identifies who needs additional 
support and who is ready to be reclassified.  
The representative will support Instructional 
Leadership Teams and Department Chairs 
regarding professional development and best 
teaching practices to support ELs. Additionally, 
site representatives will participate in site ELAC 
(English Learner Advisory Committee) 
meetings and DELAC (District English Learner 
Advisory Committee) meetings to support 
parents of ELs.  Finally the site representative 
will collaborate with site administration and 
counselors to monitor EL student progress, 
supports, and course placements.  The 
representative will receive a stipend for the 
additional work and support.

     
$18,165.00

     

Yes 

Goal Analysis 2021-22



Goal # Description

Goal 2

College and Career Ready Scholars: Broad 

Our students will be college and career ready upon graduation, navigating the 
pathways that connect education and employment to a productive, rewarding 
and secure life.  Our students will exit each grade performing at or above 
grade level standards both academically and technologically, and secondary 
students will have opportunity to complete a three-course career pathway. 

(Priority 1, Priority 2, Priority 4, Priority 7, & Priority 8)

An explanation of why the LEA has developed this goal.

Reviewing the distance from standard in the last administration of SBAC assessments in ELA and Math, 
overall AUSD students increased by 5.03 points in ELA and increased 0.4 points in Math over the 
previous school year, highlighting modest improvement, but still a need for continued growth. Data that 

An analysis of how this goal was carried out in the previous year. 

A description of any substantive differences in planned actions and actual implementation of these 
actions. 

[Intentionally Blank]

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures. 

[Intentionally Blank]

An explanation of how effective the specific actions were in making progress toward the goal. 

[Intentionally Blank]

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the 
coming year that resulted from reflections on prior practice.

[Intentionally Blank]



shows students as prepared for college, reflects AUSD graduates are on par with their county peers 
and above the state average, with initial indicators from the Aeries dashboard showing a slight increase 
in A-G completion rates over-all for the district, with a continued gap for SED & EL students.  While the 
number of students passing AP tests with a 3 or better remained the same (approximately 190), the 
number of students taking an AP test decreased by 17%. Early indicators show an additional decrease 
in the number of students enrolled in AP courses compared to 2018.  In the area of CTE, we we are 
predicting an increase in the number of AUSD graduates completing at least one career pathway. Gaps 
continue in each of these areas between students who are white and students who are Hispanic, low 
income or English Learners.   

The Xello College & Career planning program was utilized at Atascadero Middle School and Atascadero 
Fine Arts Academy to prepare students for high school pathways and careers and college after 
graduation.  Academic planning shifted from the previous program to one built within our student 
information system, Aeries, though with the change, only 3 of the 6 grade levels that can use the 
program are currently using it.  As students transition to the next grade level in the Fall, counselors will 
work to add 2 more grade levels, then the final in the upcoming year.  This need to support students 
with academic planning and course selection continues to be a need in efforts to prepare students to be 
college and career ready.

Measuring and Reporting Results
Metric # Baseline

Year 1
Outcome

Year 2
Outcome

Year 3
Outcome

Desired
Outcome for
2023-24



California School
Dashboard: ELA
& Math, average
distance of SBAC
Scale Score from
Level 3. Upon
resuming the
SBAC
assessments,
AUSD students
will attain the
same status as
previously
attained during
the last
administration of
the test in 2019.
This maintenance
of achievement
during the COVID
pandemic will
then increase in
future years.

ELA            
Math 
All =       +6             
-20 
SED =    
-20            
-47 
EL  =      
-35            
-57 
SWD =   
-87            
-113

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

ELA            
Math 
All =       
+11            
-15 
SED =    
-13            
-42 
EL  =      
-25            
-52 
SWD =   
-77            
-103

EAP Ready or
Conditionally
Ready

ELA            
Math 
All =       
72%            
43% 
SED =    
46%            
25% 
EL  =      
17%            
10%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

ELA            
Math 
All =       
75%            
45% 
SED =    
50%            
29% 
EL  =      
20%            
13%

AP Passing Rate
& Course
Enrollment

Passing = 
65% 
Enrolled = 
350

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

Passing = 
67% 
Enrolled = 
350



A-G Course
Completion

All = 46% 
SED = 25% 
EL  = 8% 
SWD = 0%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

All = 50% 
SED = 27% 
EL  = 10% 
SWD = 2%

Percent of
graduates
attaining CTE
Pathway
Completion

2020 
Graduates 
All =  54% 
SED =  
57% 
EL  = 38% 
SWD = 
73%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

All =  60% 
SED =  
53% 
EL  = 45% 
SWD = 
78%

Students in
grades 8-12
completing an
academic plan.

2020-2021 
= 98%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank] 100%

Percent of
graduates and
post graduates
completing the
graduate survey.

2019-2020 
= 100% of 
graduates, 
35% of first 
year post 
graduates.

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

100% of 
graduates, 
65% of first 
year post 
graduates



As measured by
our local survey
on a five point
scale, increase
the percent of
students who
regularly access
grades &
assignments
online, use the
internet at school
and at home, and
use technology
for assignments.

2020 
Results:                                                                                      
Parent  
Teacher 
Student 
Regularly 
access 
grades/assignments
 online                                         
4.0    4.2 
3.9 
Access to 
and use of 
internet on 
a regular 
basis at 
school                 
4.4    4.5 
4.5 
Access to 
and use of 
the internet 
on a 
regular 
basis 
outside of 
school 
4.7    3.6 
4.5 
Use of 
technology 
to complete 
classroom 
or 
homework 
assignments
 4.2    
3.6 4.1

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

Parent 
Teacher 
Student 
Regularly 
access 
grades/assignme
 online            
4.3    4.5 
4.2 
Access to 
and use of 
internet on 
a regular 
basis at 
school            
4.7    4.7 
4.7 
Access to 
and use of 
the internet 
on a regular 
basis 
outside of 
school 
4.8    4.3 
4.5 
Use of 
technology 
to complete 
classroom 
or 
homework 
assignments
 4.5    
4.3 4.5



Ca School
Dashboard
College Career
Indicator

2018-19 
Graduates 
identified 
as 
prepared  
All = 45.5%  
SED = 
32.9%  
SWD = 
26.7%  
EL = 12.5%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

All = 47%  
SED = 35%  
SWD = 
28%  
EL = 15%



Access to
Rigorous
Coursework

During 
2020-2021 
counselors 
will meet 
with 43% of 
students in 
grades 6-
12 to 
discuss 
participation
 in rigorous 
A-G 
coursework,
 CTE 
Pathways, 
and AP 
classes to 
prepare 
them for 
post-
graduation 
opportunities.
 This was a 
low number 
due to 
COVID 
restrictions 
and dual 
learning 
platforms, 
but this was 
the 
baseline for 
the 2020-
2021 
school 
year.

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

In grades 6-
12, 
counselors 
will meet 
with 100% 
of students 
annually to 
discuss 
participation 
in rigorous 
A-G 
coursework, 
CTE 
Pathways, 
and AP 
classes to 
prepare 
them for 
post-
graduation 
opportunities
 and enter 
the 
information 
into Aeries.

Actions
Action # Title Description Total

Funds Contributin



Action # Title Description Total
Funds Contributin

Action
#1

Zearn 
Mathematics

Zearn Mathematics will be implemented K-5 to 
support small group instruction and 
independent digital lessons.

     
$82,999.00

     

   
   
   

No 

Action
#2

Computer 
Technician and 
Academic 
Software

Continue support for teachers with the 
increased use and need for technology through 
a Computer Technician and academic software 
to meet the increased hardware/software 
needs.

     
$139,008.00

     

   
   
   

No 

Action
#3

Xello in Grades 
6-8

Utilize Xello in grades 6-8 to introduce students 
to career opportunities after graduation and the 
courses and pathways in high school that can 
get them there.

     
$0.00 
     

   
   
   

No 

Goal Analysis 2021-22
An analysis of how this goal was carried out in the previous year. 

A description of any substantive differences in planned actions and actual implementation of these 
actions. 

[Intentionally Blank]

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures. 

[Intentionally Blank]



Goal # Description

Goal 3

School Climate: Broad Goal 

Our school sites will have safe, welcoming and inclusive climates that support 
our students by providing social and emotional supports, we will also support 
our families by providing parent engagement programs and parent education.

An explanation of why the LEA has developed this goal.

District wide attendance and graduation rates continue to be very high, exceeding 95%, while expulsion 
rates are very low.  An increase in suspensions at the high school level and with Students with 
Disabilities and Socioeconomically Disadvantaged students at key sites have previously caused us to 
be in Differentiated Assistance as a district, and two elementary schools to be in CSI (Concentrated 
School Improvement).  Through the work of the Differentiated Assistance team and school site review 
teams, it was noted that in the elementary school levels, the root cause for the increase was students 
placed in general education settings without the needed targeted supports or social emotional 
counseling in place.  At Atascadero High School, the need is for a more defined and utilized continuum 
of services for Tier I and Tier II Interventions.  Existing actions for awareness and importance of good 
attendance will continue and committees and efforts to create positive school climates and restorative 
practices for discipline will be amplified at the secondary levels and continued at the elementary grades.   

Our local AUSD LCAP survey showed continued positive results in the areas of perceived safety and 
school connectedness.  The number of parents taking the survey increased from previous years, and 
the number of staff and students remained similar to previous years.  This will be a key area for next 
year as we give both the CAHKS and our local LCAP survey.     

Review of Aeries student suspensions data shows that the numbers of students being suspended 
decreased from 4.8% in 2018 to 3.9% in 2019.  Additionally, the number EL Students suspended 
between 2018 and 2019 reduced from 34 students to 30 students.  Though this is a small decrease in 
the number of students suspended, our EL group is very small across the district.  Another reduction as 
a district was in the number of Students with Disabilities who were suspended, dropping from 75 in 
2018 to 54 in 2019.   This indicates that the alternatives to suspension and school/class restorative 

An explanation of how effective the specific actions were in making progress toward the goal. 

[Intentionally Blank]

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the 
coming year that resulted from reflections on prior practice.

[Intentionally Blank]



practices are successful at reducing repetitive suspensions and should be continued. We did find 
evidence of increases in suspensions at 4 schools, where additional services are needed.  This is 
identified and explained in the DIISUP (Demonstration of Increased or Improved Services for 
Unduplicated Pupils) section of the plan. 

Counseling continues to be a need for students at all grades and sites.  AUSD has contracted with 
Community Counseling for a number of years to meet this need.  Community Counseling is no longer 
able to hire the number of MFT Interns to meet the need across our sites.  AUSD will adjust how it 
provides this service by hiring 1.25 MFTs to provide counseling where Community Counseling can not. 

(Priority 3, Priority 5, & Priority 6)

Measuring and Reporting Results
Metric # Baseline

Year 1
Outcome

Year 2
Outcome

Year 3
Outcome

Desired
Outcome for
2023-24

Ca School
Dashboard:
Attendance
Rates & Chronic
Truancy Rates

Attendance:

2018-19 = 
93.79% 
2019-20 = 
93.14% 

Absenteeism:

2018-19 = 
9.5% 
2019-20 = 
no data

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

Attendance: 
94% 

Absenteeism:

9%



California School
Dashboard:
Suspension
Rates

2018-19 = 
4.0% SED 
= 6.3% 
Foster = 
11.3% 
Homeless = 
8.7% EL = 
5.1% SWD 
8.2% 

2019-20 = 
3.6% SED 
= 5.5% 
Foster = 
13.1% 
Homeless = 
9.2% EL = 
4.4% SWD 
= 9.8%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

All = 3.0% 
SED = 
5.0% Foster 
= 13.0% 
Homeless = 
9.0% EL = 
4.0% SWD 
= 9.0%

DataQuest:
Dashboard:
Graduation Rates

2018-19 = 
93.3% 
2019-20 = 
94.9%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

95.3%

CALPADS:
Dropout Rates

2018-19  
HS = .04% 
MS = .18% 

2019-20  
HS = .01% 
MS = .09%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

HS = .01% 
MS = .05%

CALPADS:
Expulsion Rates

2018-19 = 
.10% 
2019-20 = 
.02%

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

0.10%



Percentage of
Schools with full
parent
participation on
SSC & PTA/PTO

100%
[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank] 100%

Annual Survey &
Semi-Annual
California Healthy
Kids Survey
(CHKS)

In 2019 
90% of 
students 
participated 
in the 
(CaHKS)

In 2019 the 
following 
number of 
stakeholders
 completed 
AUSD 
Survey 
results: 
180 Staff  
2,000 
students  
340 parents

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

An increase 
to 93% of 
students 
participated 
in the 
(CaHKS)

Maintain 
the high 
number of 
staff and 
students 
completing 
the AUSD 
Survey and 
increase 
the number 
of parents 
by 10%: 
180 Staff  
2,000 
students  
375 parents

Parent
conference
participation in
elementary
grades.

90.1 % of 
parents 
attended 
their 
elementary 
child's 
parent 
conference

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

93% of 
parents will 
attend their 
elementary 
child's 
parent 
conference



Number of
Academic events
held at schools

100% of 
school held 
3 academic 
events in 
2019-2020 
prior to the 
COVID 
shutdown.

[Intentionally
 Blank]

[Intentionally
 Blank]

[Intentionally
 Blank]

100% of 
school will 
hold 4 
academic 
events per 
year.

Actions
Action # Title Description Total

Funds Contributin

Action
#1

Counseling 
Support

Maintain contract with Community Counseling 
to provide counseling support for elementary 
and middle school students in need. Employ a 
Behavioral Health Coordinator in the High 
School Wellness Center.  This person will 
coordinate counseling services for AHS 
students individually and in small groups.  
Additionally, this person will oversee MFT 
(Marriage Family Therapist) interns who will 
provide services at schools throughout the 
district to increase the counseling services to 
students at other sites.  A final component of 
the Behavioral Health Coordinator will be 
providing parent education classes for parents 
throughout the district. Continue to employ 1.5 
MFTs at Paloma Creek High School and 
Atascadero Middle School.  Services will be 
principally directed to unduplicated students 
and will support needs in the area of 
attendance, suspensions, and social/emotional 
well-being.

     
$297,071.00

     

   
   
   

No 

Action
#2

School 
Resource 
Officer

Maintain funding for a school resource officer 
(SRO). The SRO serves an important function 
associated with addressing issues of significant 
student behavior and attendance, while serving 
as a community liaison.

     
$80,000.00

     

   
   
   

No 



Action # Title Description Total
Funds Contributin

Action
#3

LINK Contract

Maintain a contract with the LINK for family 
advocate services intended to support 
unduplicated students and families.  The 
services will continue to be provided, although 
at no expense.  An MOU will be utilized to 
provide services as an In-Kind Support.

     
$0.00 
     

   
   
   

No 

Action
#4

AHS PBIS

AHS had begun work to try to implement a 
Positive Behavior Interventions and Support 
(PBIS) system in the early Spring of 2020 but it 
did not come to fruition due to the COVID 
shutdown of schools.  Additional professional 
development and support is needed to develop 
teams to lead this work at the site.  A vital step 
will be to partner with the San Luis Obispo 
County Office of Education to have them 
provide professional development to a 
leadership team to guide the selection and 
integration of the best, scientifically based 
academic and behavioral practices for 
improving academic and behavior outcomes for 
all students.  Thirty Six hours of team training 
will be provided to a lead PBIS team within the 
site to address the needs of students requiring 
higher levels of support. Teams will learn to 
identify needs, develop and implement Tier II & 
Tier III interventions. In addition, teams will 
learn how to evaluate both the fidelity and 
outcomes of the interventions and develop the 
foundations of a strong intervention data team.  
Additional explanation and support is provided 
in the DIISUP (Demonstration of Increased or 
Improved Services for Unduplicated Pupils) 
section of the plan.

     
$18,668.00

     

Yes 



Action # Title Description Total
Funds Contributin

Action
#5

Additional MFT

Expand the number of MFTs from 1.5 to 3 to 
increase support to students in targeted 
schools.  Services will be principally directed to 
unduplicated students and will support needs in 
the area of suspensions and social/emotional 
well-being.  Creston, San Benito, and Santa 
Rosa elementary schools each had increases 
in suspensions of SED and SWD students.  
Each school has a PBIS system in place but it 
has been identified that additional support is 
needed for individuals and small groups to 
support positive behaviors and prevent 
suspensions.  Additional explanation and 
support is provided in the DIISUP 
(Demonstration of Increased or Improved 
Services for Unduplicated Pupils) section of the 
plan.

     
$139,397.00

     

Yes 

Goal Analysis 2021-22
An analysis of how this goal was carried out in the previous year. 

A description of any substantive differences in planned actions and actual implementation of these 
actions. 

[Intentionally Blank]

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures. 

[Intentionally Blank]

An explanation of how effective the specific actions were in making progress toward the goal. 

[Intentionally Blank]



A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the 
coming year that resulted from reflections on prior practice.

[Intentionally Blank]

Increased or Improved Services for
Foster Youth, English Learners, and
Low-Income Students 2021-22
Percentage to Increase or
Improve Services

Increased Apportionment based on the Enrollment of Foster
Youth, English Learners, and Low-Income students

       
7% 
      

       $221,742.00 
      

The Budgeted Expenditures for Actions identified as
Contributing may be found in the Increased or Improved
Services Expenditures Table.

Required Descriptions
For each action being provided to an entire school, or across the entire school district or county office of 
education (COE), an explanation of (1) how the needs of foster youth, English learners, and low-income
students 
were considered first, and (2) how these actions are effective in meeting the goals for these students. 

The Atascadero Unified School District (AUSD) minimum proportionality percentage is 7.07%, or 
equivalent to $199,348. Approximately 39% of students served are unduplicated students and the 
actions and services identified in the LCAP are principally directed to first serve unduplicated students 
and will best serve all students, including all subgroups, socioeconomically disadvantaged students, 
Foster Youth, students with disabilities, and English Learners by providing increased/improved/targeted 



actions and services as outlined in the previous pages.  

All actions indicated in this LCAP to increase and/or improve services for English Learners, Foster 
Youth, and/or Low-Income students have been developed based on state and local data, identified 
need, and stakeholder feedback. The following actions and services are our intentional efforts to 
increase support of our unduplicated students that may otherwise not have the opportunities or access 
to programs to be successful in school. 

Goal 1, Action 6: 
Studies and local data indicate that student academic success, English language acquisition and 
participation in advanced coursework and CTE programs increase academic achievement, graduation 
rates, and opportunities for college access and success. By providing progress monitoring, student and 
teacher supports to English Learners, academic success and a College and Career pathway is more 
available to EL students. AUSD invested additional resources for certificated personnel to progress 
monitor and support EL students and their teachers to increase academic achievement, local and state 
assessment results, course completion, graduation rates, decrease dropout rates, increase access to 
advanced coursework and CTE pathways, and support academically struggling students at our 
secondary schools.  These services are principally directed to ELs, at all school sites across the district. 

Goal 3, Actions 4 & 5 
AUSD is expanding it’s layered behavioral and social emotional supports with a particular focus on 
unduplicated students to decrease suspensions, improve social emotional supports, and fully establish 
Positive Behavior Interventions and Support systems.  AUSD added 1.5 Marriage Family Therapists 
(MFTs) to elementary schools and is contracting with San Luis Obispo County Office of Education.  
Within previous LCAP actions, AUSD has utilized MTFs to support the social emotional needs of 
students and decrease negative behaviors that have resulted in fewer suspensions and increased 
attendance.  AUSD is expanding this services to 3 targeted elementary schools as described in Goal 3 
action 5.  These services are principally directed to the needs of SED students, Students with 
Disabilities, and Foster or Homeless students.  As time allows and need is present, MFTs may provide 
services to other non-unduplicated students, but the service is principally directed to those unduplicated 
students first. Goal 3 action 4 introduces training for a PBIS leadership team at Atascadero High 
School.  The service is directed to key staff, and is intended to create a school-wide PBIS program to 
support the needs of students.  The need that arose at AHS was that of a much higher rate of 
suspensions for unduplicated student groups.  Other PBIS programs across the district have shown 
improvement within each site both for unduplicated student groups and for all students.  AHS has not 
been able to establish a PBIS program and desperately needs to create one to support unduplicated 
student behaviors and interventions.  This is a school-wide action as it is not possible to create a PBIS 
program that is only directed towards unduplicated students, but must have a systematic change that 
impacts all teachers, staff, students, and even parents.  So while this service is principally directed to 
support the needs of unduplicated students, it will in turn serve all students as well.

A description of how services for foster youth, English learners, and low-income students are being
increased or 
improved by the percentage required. 



Three significant increased/improved services have been added into the 2021-2022 LCAP and will be 
principally directed to meeting the needs of EL, SWD, and SED students in the areas social emotional 
support and behaviors in order to support students' return to school and reduce suspensions, and 
academic needs of ELs across the district.  These services will provide additional professional 
development for for high school staff to support PBIS towards EL & SED students, and provide staff to 
expand supports for SED & SWD students within our middle school and elementary grades TK-5, and a 
representative at each site to monitor and support EL students.  The actions are described in greater 
detailed below: 

Increased Services for SED & EL students to reduce and prevent suspensions in High School: 

According to the 2019 California State Indicators, AUSD had a suspension rate of 4.0% for All students 
and 5.1% for ELs, 6.3% for SED students, and 11.3 for foster students.  Atascadero High School had 
rates of 5.6% for All students and 14.7% for ELs, 10.8% for SED students and 31.3% of foster students.   
In recent years the percent of these unduplicated student groups being suspended at AHS has doubled 
and is more than twice that of AUSD.  In reviewing local evidence through our student information 
system and with AHS having low enrollment of these unduplicated groups according to CALPADS (EL = 
4.8%, SED = 36.7%, and Foster = 0.8%) the high percentage being suspended is of high concern.  
Because of the high percentage of suspensions of unduplicated students, these actions are principally 
directed towards and effective in meeting goals for unduplicated students at AHS.  These services will 
also undoubtedly have impact on all students as the PBIS system is implemented. 

AHS had begun work to try to implement a Positive Behavior Interventions and Support (PBIS) system 
in the early Spring of 2020 but it did not come to fruition due to the COVID shutdown of schools.  
Additional professional development and support is needed to develop teams to lead this work at the 
site.  The support of specific professional development for teacher leaders, teacher teams, and all 
teachers in general, will help to create a much needed MTSS (emphasis on the “system”) for 
Atascadero High School. AHS needs to identify desired student outcomes and behaviors and then 
develop a multi-tiered system of support for achieving the identified student outcomes. A vital step will 
be to partner with the San Luis Obispo County Office of Education to have them provide professional 
development to a leadership team to guide the selection and integration of the best, scientifically based 
academic and behavioral practices for improving academic and behavior outcomes for all students. 
PBIS is research proven to not only have a reduction in problem behaviors and suspensions, but 
increases in student academic gains and social/emotional competence.  According to the SWIFT 
Educational Center and the California SUMS Initiative, an effective PBIS system is aligned with the five 
principles of Inclusive Behavior Instruction within California MTSS: (a) Identify a comprehensive 
assessment system, (b) Create and utilize teams to engage in data based decision making, (c) Provide 
universal behavior supports for ALL students, (d) Provide targeted behavior interventions and supports 
for some students, and (e) Provide intensive individualized interventions and supports for few students.  
Professional Development will be focused on supporting teams to develop such a system at AHS.

Increased Services for SWD & SED to Reduce Suspensions at Targeted Schools: 

Multiple efforts have been made at all elementary schools to create PBIS systems at each school.  For 
the elementary grade spans, improvements in suspension rates for all students continues with few 
exceptions.  At Creston, San Benito, and Santa Rosa elementary schools there have been large 



increases within specific unduplicated student groups.  The supporting evidence according to the 
California State Indicators on the 5x5 grid are as follows: 

 Suspension Rates 
School          All    SWD     SED EL 
AMS                3.3%    7.5%    4.6%       5.3% 
Creston    6.8%    0.0%   10.8% 0.0% 
San Benito 4.9%   15.3%   8.3% 8.6% 
Santa Rosa 4.0%    7.9%    5.4% 2.6% 

 School Demographics 
School         EL SED  SWD 
AMS                 8%  44%  12% 
Creston          13% 49%  12% 
San Benito 7% 42%  11% 
Santa Rosa 26% 62%  17% 

The rates of suspensions of SED or SWD students in comparison to all students shows that the current 
PBIS systems at these three elementary schools is effective for the majority of students, but not this 
particular unduplicated student group.  This is of additional concern due to the high percentage of SWD 
students who are also unduplicated, with those students being suspended at a higher rate than SWDs 
who are not unduplicated.     

Previous work through the Differentiated Assistance (DA) process and local site reviews, it was 
determined the root cause for the increase in suspensions of SWD (and SED) students was due to the 
lack of supports for students to succeed in their general education settings. In reviewing the data and 
the existing PBIS and MTSS systems at these three schools in comparison to other elementary schools 
within AUSD, discrepancies were noted:  Santa Rosa has the highest percent of unduplicated students 
in our district at 64%, San Benito has an unduplicated rate of 44% and a SWD rate of 10%, but has the 
highest percent of SWDs being suspended at 17%, and Creston has doubled its suspension rates over 
the past year.  Additional staffing will be principally directed towards supporting unduplicated students 
with behaviors and social emotional supports to reduce negative behaviors that lead to suspensions.   

In looking at the levels of services provided between elementary schools, services provided by Base 
Funding are equal, as are the Supplemental services in place.  Santa Rosa and Creston are in 
Concentrated School Improvement (CSI) which provides additional services that are being utilized for 
academic support and social emotional behavior supports that are in addition to their Federal Title I 
funds.  To help address these targeted needs, an additional 1.5 MFTs have been provided to be shared 
across these elementary schools to support individual and small group counseling.  This counseling will 
support the existing MTSS & PBIS programs within the school and will be principally directed to support 
unduplicated students.   

Data from the most recent California School Dashboard shows Atascadero Middle School's biggest 
discrepancy percent suspended of unduplicated students is for SWDs.  AMS has counselors to support 
both academic and social and emotional needs of students, but through site review and identification of 
needs, it was determined the addition of a Behavior Support Specialist would best support the targeted 



Total Expenditures Table

Goal
#

Action
#

Action
Title

Student
Group(s)

LCFF
Funds

Other
State
Funds

Local
Funds

Federal
Funds

Total
Funds

1 1
Professional
Development

Principally
directed to
EL, SED,
SWD, and
Foster
Homeless

$115,040.00$0.00 $0.00 $0.00 $115,040.00

needs of SWDs.  The increased service brings their Tier II supports to the same level of supports 
provided to elementary schools, which has proved effective in improving SWD behavioral needs 
through support of behavior intervention plans, check-in and check-out plans and other targeted actions 
specific to SWD. 

Within AUSD there is a gap in each academic indicator, both local and state, between English Only 
students and English Learner students.  To support English Learners (ELs), each site will have a 
representative who monitors English Learners and identifies who needs additional support and who is 
ready to be reclassified.  Major components of the site representative include: 

*    Monitor the site’s programs to support EL students to acquire English, content knowledge, and parity 
of participation in the standard instructional program; 
*   Monitor the progress of all of their EL students, including opt outs, in achieving English language 
proficiency (ELP) and acquiring content knowledge; 
*   Monitor EL student progress to establish benchmarks for expected growth and to assist students who 
are not adequately progressing toward those goals; 
*   Review student achievement so that students do not exit from EL programs, services, and status 
until EL students demonstrate English proficiency on the English Language Proficiency Assessments 
for California (ELPAC); and 
*   Monitor, for at least four years, the academic progress of students who have exited an EL program to 
ensure that the students have not been prematurely exited, any academic deficits they incurred 
resulting from the EL program have been remedied, and they are meaningfully participating in the 
district’s educational programs comparable to their never-EL peers. 

The representative will support Instructional Leadership Teams and Department Chairs regarding 
professional development and best teaching practices to support ELs. Additionally, site representatives 
will participate in site ELAC (English Learner Advisory Committee) meetings and DELAC (District 
English Learner Advisory Committee) meetings to support parents of ELs.  Finally the site 
representative will collaborate with site administration and counselors to monitor EL student progress, 
supports, and course placements.  The representative will receive a stipend for the additional work and 
support.



1 2

Access to
local
online
Math
Assessments

Principally
directed to
EL, SED,
and SWD

$12,717.00 $0.00 $0.00 $0.00 $12,717.00

1 3
Academic
counselors

Principally
directed to
EL, SED,
SWD, and
Foster
Homeless

$221,731.00$0.00 $0.00 $0.00 $221,731.00

1 4

Multi
Tiered
System of
Support

Principally
directed to
SED,
SWD, and
Foster
Homeless

$1,830,985.00$0.00 $0.00 $27,198.00 $1,858,183.00

1 5
Additional
BSS for
AMS

 $45,512.00 $0.00 $0.00 $0.00 $45,512.00

1 6
EL Site
Representatives

 $0.00 $0.00 $0.00 $18,165.00 $18,165.00

2 1
Zearn
Mathematics

All
students

$82,999.00 $0.00 $0.00 $0.00 $82,999.00

2 2

Computer
Technician
and
Academic
Software

All
students

$139,008.00$0.00 $0.00 $0.00 $139,008.00

2 3
Xello in
Grades 6-
8

All
students
in grades
6-8

$0.00 $0.00 $0.00 $0.00 $0.00

3 1
Counseling
Support

Principally
directed to
SED,
SWD, and
Foster
Homeless

$297,071.00$0.00 $0.00 $0.00 $297,071.00



3 2
School
Resource
Officer

All
students

$80,000.00 $0.00 $0.00 $0.00 $80,000.00

3 3
LINK
Contract

Principally
directed to
EL, SED,
SWD, and
Foster
Homeless

$0.00 $0.00 $0.00 $0.00 $0.00

3 4 AHS PBIS

Principally
directed to
SED,
SWD, and
Foster
Homeless

$18,668.00 $0.00 $0.00 $0.00 $18,668.00

3 5
Additional
MFT

 $139,397.00$0.00 $0.00 $0.00 $139,397.00

LCFF Funds Other State
Funds Local Funds Federal Funds Total Funds

$2,983,128.00 $0.00 $0.00 $45,363.00 $3,028,491.00

Total Personnel Total Non-Personnel

$2,715,634.00 $312,857.00

Contributing Expenditures Tables

Goal
#

Action
# Action Title Scope

Unduplicated
Student
Group(s)

Location LCFF
Funds Total Funds

1 5
Additional
BSS for
AMS

Limited
Principally
directed to
SWD

Atascadero
Middle
School

$45,512.00 $45,512.00

1 6
EL Site
Representatives

LEA-wide ELs
All school
sites with
ELs

$0.00 $18,165.00



3 4 AHS PBIS Schoolwide

Principally
directed to
SED,SWD,
and Foster
Homeless

Atascadero
High School

$18,668.00 $18,668.00

3 5
Additional
MFT

Schoolwide

Principally
directed to
SED,SWD,
and Foster
Homeless

Creston,
San Benito,
and Santa
Rosa
elementary
schools

$139,397.00 $139,397.00

Totals by Type Total LCFF Funds Total Funds

Total: $203,577.00 $221,742.00

LEA-wide Total: $0.00 $18,165.00

Limited Total: $45,512.00 $45,512.00

Schoolwide Total: $158,065.00 $158,065.00

Annual Update Table Year 1

Last Year's
Goal #

Last Year's
Action #

Prior
Action/Service

Title

Contributed
to Increased
or Improved
Services?

Last Year's
Total Planned
Expenditures

Total
Estimated

Actual
Expenditures

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

Totals Planned Expenditure Table Estimated Actual Total

Totals [Intentionally Blank] [Intentionally Blank]

Instructions



Plan Summary 
Stakeholder Engagement 
Goals and Actions 
Increased or Improved Services 
For additional questions or technical assistance related to the completion
of the LCAP template, please contact the local COE, or the California
Department of Education’s (CDE’s) Local Agency Systems Support
Office by phone at 916-319-0809 or by email at lcff@cde.ca.gov.
Introduction and Instructions

The Local Control Funding Formula (LCFF) requires LEAs to engage
their local stakeholders in an annual planning process to evaluate their
progress within eight state priority areas encompassing all statutory
metrics (COEs have ten state priorities). LEAs document the results of
this planning process in the Local Control and Accountability Plan
(LCAP) using the template adopted by the State Board of Education. 
The LCAP development process serves three distinct, but related
functions: 

•     Comprehensive Strategic Planning: The process of developing
and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] 52064(e)(1)). Strategic
planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. Local educational agencies
(LEAs) should continually evaluate the hard choices they make about
the use of limited resources to meet student and community needs to
ensure opportunities and outcomes are improved for all students.
•     Meaningful Stakeholder Engagement: The LCAP development
process should result in an LCAP that reflects decisions made through
meaningful stakeholder engagement (EC 52064(e)(1)). Local
stakeholders possess valuable perspectives and insights about an
LEA's programs and services. Effective strategic planning will



incorporate these perspectives and insights in order to identify potential
goals and actions to be included in the LCAP.
•     Accountability and Compliance: The LCAP serves an important
accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements
specified in the LCFF statutes and regulations, most notably:

•     Demonstrating that LEAs are increasing or improving services for
foster youth, English learners, and low-income students in proportion
to the amount of additional funding those students generate under
LCFF (EC 52064(b)(4-6)).
•    Establishing goals, supported by actions and related expenditures,
that address the statutory priority areas and statutory metrics (EC
52064(b)(1) & (2)).
•    Annually reviewing and updating the LCAP to reflect progress
toward the goals (EC 52064(b)(7)).

The LCAP template, like each LEA’s final adopted LCAP, is a document,
not a process. LEAs must use the template to memorialize the outcome
of their LCAP development process, which should: (a) reflect
comprehensive strategic planning (b) through meaningful engagement
with stakeholders that (c) meets legal requirements, as reflected in the
final adopted LCAP. The sections included within the LCAP template do
not and cannot reflect the full development process, just as the LCAP
template itself is not intended as a stakeholder engagement tool. 

The revised LCAP template for the 2020–21, 2021–22, and 2022–23
school years reflects statutory changes made through Assembly Bill
1840 (Committee on Budget), Chapter 243, Statutes of 2018. These
statutory changes enhance transparency regarding expenditures on
actions included in the LCAP, including actions that contribute to meeting
the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information



presented within the LCAP to make adopted LCAPs more accessible for
stakeholders and the public. 

At its most basic, the adopted LCAP should attempt to distill not just
what the LEA is doing, but also allow stakeholders to understand why,
and whether those strategies are leading to improved opportunities and
outcomes for students. LEAs are strongly encouraged to use language
and a level of detail in their adopted LCAPs intended to be meaningful
and accessible for the LEA’s perse stakeholders and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are
encouraged to keep the following overarching frame at the forefront of
the strategic planning and stakeholder engagement functions: 

Given present performance across the state priorities and on
indicators in the California School Dashboard, how is the LEA using
its budgetary resources to respond to student and community needs,
and address any performance gaps, including by meeting its
obligation to increase or improve services for foster youth, English
learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics or a set of actions that
the LEA believes, based on input gathered from stakeholders, research,
and experience, will have the biggest impact on behalf of its students. 

These instructions address the requirements for each section of the
LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally,
information is included at the beginning of each section emphasizing the
purpose that each section serves. 



Plan Summary
Purpose
A well-developed Plan Summary section provides a meaningful context
for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and
performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully
related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions
General Information - Briefly describe the students and community. For
example, information about an LEA in terms of geography, enrollment, or
employment, the number and size of specific schools, recent community
challenges, and other such information as an LEA wishes to include can
enable a reader to more fully understand an LEA’s LCAP. 

Reflections: Successes - Based on a review of performance on the
state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools,
stakeholder input, and any other information, what progress is the LEA
most proud of and how does the LEA plan to maintain or build upon that
success? This may include identifying specific examples of how past
increases or improvements in services for foster youth, English learners,
and low-income students have led to improved performance for these
students. 

Reflections: Identified Need - Referring to the Dashboard, identify: (a)
any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA



received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two
or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low
performance and performance gaps? Other needs may be identified
using locally collected data including data collected to inform the self-
reflection tools and reporting local indicators on the Dashboard. 

LCAP Highlights - Identify and briefly summarize the key features of
this year’s LCAP. 

Comprehensive Support and Improvement - An LEA with a school or
schools identified for comprehensive support and improvement (CSI)
under the Every Student Succeeds Act must respond to the following
prompts: 

•     Schools Identified: Identify the schools within the LEA that have
been identified for CSI.
•     Support for Identified Schools: Describe how the LEA has or
will support the identified schools in developing CSI plans that
included a school-level needs assessment, evidence-based
interventions, and the identification of any resource inequities to be
addressed through the implementation of the CSI plan.
•     Monitoring and Evaluating Effectiveness:Describe how the
LEA will monitor and evaluate the implementation and effectiveness
of the CSI plan to support student and school improvement.

Stakeholder Engagement
Purpose
Significant and purposeful engagement of parents, students, educators,
and other stakeholders, including those representing the student groups



identified by LCFF, is critical to the development of the LCAP and the
budget process. Consistent with statute, such stakeholder engagement
should support comprehensive strategic planning, accountability, and
improvement across the state priorities and locally identified priorities
(EC 52064(e)(1)). Stakeholder engagement is an ongoing, annual
process. 

This section is designed to reflect how stakeholder engagement
influenced the decisions reflected in the adopted LCAP. The goal is to
allow stakeholders that participated in the LCAP development process
and the broader public understand how the LEA engaged stakeholders
and the impact of that engagement. LEAs are encouraged to keep this
goal in the forefront when completing this section. 

Statute and regulations specify the stakeholder groups that school
districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units
of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee
and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the
comments received from these committees. School districts and COEs
must also consult with the special education local plan area
administrator(s) when developing the LCAP. Statute requires charter
schools to consult with teachers, principals, administrators, other school
personnel, parents, and students in developing the LCAP. The LCAP
should also be shared with, and LEAs should request input from,
schoolsite-level advisory groups, as applicable (e.g., schoolsite councils,
English Learner Advisory Councils, student advisory groups, etc.), to
facilitate alignment between schoolsite and district-level goals and
actions. 



Information and resources that support effective stakeholder
engagement, define student consultation, and provide the requirements
for advisory group composition, can be found under Resources on the
following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.

Requirements and Instructions
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12
Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for stakeholder engagement
in the LCAP development process: 

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the
LEA:

•     a) Presented the local control and accountability plan to the
parent advisory committee in accordance with Education Code
section 52062(a)(1) or 52068(a)(1), as appropriate.
•    b) If applicable, presented the local control and accountability
plan to the English learner parent advisory committee, in
accordance with Education Code section 52062(a)(2) or 52068(a)
(2), as appropriate.
•    c) Notified members of the public of the opportunity to submit
comments regarding specific actions and expenditures proposed to
be included in the local control and accountability plan in
accordance with Education Code section 52062(a)(3) or 52068(a)
(3), as appropriate.
•    d) Held at least one public hearing in accordance with
Education Code section 52062(b)(1) or 52068(b)(1), as
appropriate.
•    e) Adopted the local control and accountability plan in a public
meeting in accordance with Education Code section 52062(b)(2) or



52068(b)(2), as appropriate.

Prompt 1: “A summary of the stakeholder process and how the
stakeholder engagement was considered before finalizing the LCAP.” 
Describe the stakeholder engagement process used by the LEA to
involve stakeholders in the development of the LCAP, including, at a
minimum, describing how the LEA met its obligation to consult with all
statutorily required stakeholder groups as applicable to the type of LEA.
A sufficient response to this prompt must include general information
about the timeline of the process and meetings or other engagement
strategies with stakeholders. A response may also include information
about an LEA’s philosophical approach to stakeholder engagement.  

Prompt 2: “A summary of the feedback provided by specific stakeholder
groups.” 

Describe and summarize the stakeholder feedback provided by specific
stakeholders. A sufficient response to this prompt will indicate ideas,
trends, or inputs that emerged from an analysis of the feedback received
from stakeholders. 

Prompt 3: “A description of the aspects of the LCAP that were
influenced by specific stakeholder input.” 

A sufficient response to this prompt will provide stakeholders and the
public clear, specific information about how the stakeholder engagement
process influenced the development of the LCAP. The response must
describe aspects of the LCAP that were influenced by or developed in
response to the stakeholder feedback described in response to Prompt
2. This may include a description of how the LEA prioritized stakeholder
requests within the context of the budgetary resources available or



otherwise prioritized areas of focus within the LCAP. For the purposes of
this prompt, “aspects” of an LCAP that may have been influenced by
stakeholder input can include, but are not necessarily limited to: 

•    Inclusion of a goal or decision to pursue a Focus Goal (as
described below)
•    Inclusion of metrics other than the statutorily required metrics
•    Determination of the desired outcome on one or more metrics
•    Inclusion of performance by one or more student groups in the
Measuring and Reporting Results subsection
•    Inclusion of action(s) or a group of actions
•    Elimination of action(s) or group of actions
•    Changes to the level of proposed expenditures for one or more
actions
•    Inclusion of action(s) as contributing to increased or improved
services for unduplicated services
•    Determination of effectiveness of the specific actions to achieve
the goal
•    Determination of material differences in expenditures
•    Determination of changes made to a goal for the ensuing LCAP
year based on the annual update process
•    Determination of challenges or successes in the implementation of
actions

Goals and Actions
Purpose
Well-developed goals will clearly communicate to stakeholders what the
LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has



accomplished the goal. A goal statement, associated metrics and
expected outcomes, and the actions included in the goal should be in
alignment. The explanation for why the LEA included a goal is an
opportunity for LEAs to clearly communicate to stakeholders and the
public why, among the various strengths and areas for improvement
highlighted by performance data and strategies and actions that could be
pursued, the LEA decided to pursue this goal, and the related metrics,
expected outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a
metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to
impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such
goals.

Requirements and Instructions
LEAs should prioritize the goals, specific actions, and related
expenditures included within the LCAP within one or more state
priorities. LEAs should consider performance on the state and local
indicators, including their locally collected and reported data for the local
indicators that are included in the Dashboard in determining whether and
how to prioritize its goals within the LCAP. 

In order to support prioritization of goals, the LCAP template provides
LEAs with the option of developing three different kinds of goals: 

•    Focus Goal: A Focus Goal is relatively more concentrated in
scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make
clear how the goal is to be measured.



•    Broad Goal: A Broad Goal is relatively less concentrated in its
scope and may focus on improving performance across a wide range
of metrics.
•     Maintenance of Progress Goal: A Maintenance of Progress Goal
includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in
the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and
associated metrics. 

Focus Goal(s)
Goal Description: The description provided for a Focus Goal must be
specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific
and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the
time frame according to which the LEA expects to achieve the goal. 

Explanation of why the LEA has developed this goal: Explain why
the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe
how the LEA identified this goal for focused attention, including relevant
consultation with stakeholders. LEAs are encouraged to promote
transparency and understanding around the decision to pursue a focus
goal. 

Broad Goal 
Goal Description: Describe what the LEA plans to achieve through the
actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the



goal. The goal description organizes the actions and expected outcomes
in a cohesive and consistent manner. A goal description is specific
enough to be measurable in either quantitative or qualitative terms. A
broad goal is not as specific as a focus goal. While it is specific enough
to be measurable, there are many different metrics for measuring
progress toward the goal. 

Explanation of why the LEA has developed this goal: Explain why
the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal. 
Maintenance of Progress Goal 
Goal Description: Describe how the LEA intends to maintain the
progress made in the LCFF State Priorities not addressed by the other
goals in the LCAP. Use this type of goal to address the state priorities
and applicable metrics not addressed within the other goals in the LCAP.
The state priorities and metrics to be addressed in this section are those
for which the LEA, in consultation with stakeholders, has determined to
maintain actions and monitor progress while focusing implementation
efforts on the actions covered by other goals in the LCAP. 
Explanation of why the LEA has developed this goal: Explain how
the actions will sustain the progress exemplified by the related metrics. 
Measuring and Reporting Results: 
For each LCAP year, identify the metric(s) that the LEA will use to track
progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including
expected outcomes that would reflect narrowing of any existing
performance gaps.  
Include in the baseline column the most recent data associated with this
metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019
Dashboard for the baseline of a metric only if that data represents the



most recent available (e.g. high school graduation rate). 
Using the most recent data available may involve reviewing data the
LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently
submitted to CALPADS. Because final 2019–20 outcomes on some
metrics may not be computable at the time the 2020–23 LCAP is
adopted (e.g. graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the
same date for comparability purposes. 
The baseline data shall remain unchanged throughout the three-year
LCAP. 
Complete the table as follows: 

•    Metric: Indicate how progress is being measured using a metric.
•    Baseline: Enter the baseline when completing the LCAP for
2020–21. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data
applies, consistent with the instructions above.
•    Year 1 Outcome: When completing the LCAP for 2021–22, enter
the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
•    Year 2 Outcome: When completing the LCAP for 2022–23, enter
the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
•    Year 3 Outcome: When completing the LCAP for 2023–24, enter
the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2023–24
LCAP will be the first year in the next three-year cycle. Completing
this column will be part of the Annual Update for that year.
•    Desired Outcome for 2023-24: When completing the first year of
the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2022–23 LCAP year.



Timeline for completing the “Measuring and Reporting Results” part
of the Goal. 

Metric Baseline
Year 1

Outcome
Year 2

Outcome
Year 3

Outcome

Desired
Outcome for
Year 3 (2023-

24)

Enter
information in
this box when
completing
the LCAP for 
2020–21.

Enter
information in
this box when
completing
the LCAP for 
2020–21.

Enter
information in
this box when
completing the
LCAP for 
2021–22.
Leave blank
until then.

Enter
information in
this box when
completing the
LCAP for 
2022–23.
Leave blank
until then.

Enter
information in
this box when
completing the
LCAP for 
2023–24.
Leave blank
until then.

Enter
information in
this box when
completing the
LCAP for 
2020–21.

The metrics may be quantitative or qualitative; but at minimum, an LEA’s
LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable
to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and
performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics
based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard. 
Actions: Enter the action number. Provide a short title for the action. This
title will also appear in the expenditure tables. Provide a description of
the action. Enter the total amount of expenditures associated with this
action. Budgeted expenditures from specific fund sources will be
provided in the summary expenditure tables. Indicate whether the action
contributes to meeting the increase or improved services requirement as
described in the Increased or Improved Services section using a “Y” for
Yes or an “N” for No. (Note: for each such action offered on an LEA-wide
or schoolwide basis, the LEA will need to provide additional information
in the Increased or Improved Summary Section to address the



Goal Analysis:

Enter the LCAP Year 
Using actual annual measurable outcome data, including data from the
Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

•    Describe the overall implementation of the actions to achieve the
articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must
include any instance where the LEA did not implement a planned action
or implemented a planned action in a manner that differs substantively
from how it was described in the adopted LCAP.
•    Explain material differences between Budgeted Expenditures and
Estimated Actual Expenditures. Minor variances in expenditures do not
need to be addressed, and a dollar-for-dollar accounting is not required.
•    Describe the effectiveness of the specific actions to achieve the
articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics
associated with the goal. When responding to this prompt, LEAs may

requirements in California Code of Regulations , Title 5 [5 CCR] Section
15496(b) in the Increased or Improved Services Section of the LCAP).

Actions for English Learners: School districts, COEs, and charter
schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a
minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development
activities specific to English learners.
Actions for Foster Youth: School districts, COEs, and charter schools
that have a numerically significant Foster Youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet
needs specific to Foster Youth students.



assess the effectiveness of a single action or group of actions within the
goal in the context of performance on a single metric or group of specific
metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the
strategy the LEA is using to impact a specified set of metrics is working
and increase transparency for stakeholders. LEAs are encouraged to
use such an approach when goals include multiple actions and metrics
that are not closely associated.
•    Describe any changes made to this goal, expected outcomes,
metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as
applicable.

Increased or Improved Services for
Foster Youth, English Learners, and
Low-Income Students
Purpose
A well-written Increased or Improved Services section provides
stakeholders with a comprehensive description, within a single dedicated
section, of how an LEA plans to increase or improved services for its
unduplicated students as compared to all students and how LEA-wide or
schoolwide actions identified for this purpose meet regulatory requirements.
Descriptions provided should include sufficient detail yet be sufficiently
succinct to promote a broader understanding of stakeholders to facilitate
their ability to provide input. An LEA’s description in this section must align
with the actions included in the Goals and Actions section as contributing. 

Requirements and Instructions



This section must be completed for each LCAP year.  

When developing the LCAP in year 2 or year 3, copy the “Increased or
Improved Services” section and enter the appropriate LCAP year. Using the
copy of the section, complete the section as required for the relevant LCAP
year. Retain all prior year sections for each of the three years within the
LCAP. 

Percentage to Increase or Improve Services: Identify the percentage by
which services for unduplicated pupils must be increased or improved as
compared to the services provided to all students in the LCAP year as
calculated pursuant to 5 CCR Section 15496(a)(7). 
Increased Apportionment based on the enrollment of Foster Youth,
English Learners, and Low-Income Students:
Specify the estimate of the amount of funds apportioned on the basis of the
number and concentration of unduplicated pupils for the LCAP year. 
Required Descriptions:
For each action being provided to an entire school, or across the entire
school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students
were considered first, and (2) how these actions are effective in meeting
the goals for these students.

For each action included in the Goals and Actions section as contributing to
the increased or improved services requirement for unduplicated pupils and
provided on an LEA-wide or schoolwide basis, the LEA must include an
explanation consistent with 5 CCR Section 15496(b). For any such actions
continued into the 2020–23 LCAP from the 2017–20 LCAP, the LEA must
determine whether or not the action was effective as expected, and this
determination must reflect evidence of outcome data or actual
implementation to date. 



Principally Directed and Effective: An LEA demonstrates how an action is
principally directed towards and effective in meeting the LEA’s goals for
unduplicated students when the LEA explains how: 

•    It considers the needs, conditions, or circumstances of its
unduplicated pupils;
•    The action, or aspect(s) of the action (including, for example, its
design, content, methods, or location), is based on these considerations;
and
•    The action is intended to help achieve an expected measurable
outcome of the associated goal.

As such, the response provided in this section may rely on a needs
assessment of unduplicated students. 

Conclusory statements that a service will help achieve an expected
outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high
enrollment percentage of a specific student group or groups does not meet
the increase or improve services standard because enrolling students is not
the same as serving students. 

For example, if an LEA determines that low-income students have a
significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need
in the following way: 

After assessing the needs, conditions, and circumstances of our low-
income students, we learned that the attendance rate of our low-income
students is 7% lower than the attendance rate for all students. (Needs,
Conditions, Circumstances [Principally Directed])



In order to address this condition of our low-income students, we will
develop and implement a new attendance program that is designed to
address some of the major causes of absenteeism, including lack of
reliable transportation and food, as well as a school climate that does not
emphasize the importance of attendance. Goal N, Actions X, Y, and Z
provide additional transportation and nutritional resources as well as a
districtwide educational campaign on the benefits of high attendance
rates. (Contributing Action(s)) 
 
These actions are being provided on an LEA-wide basis and we
expect/hope that all students with less than a 100% attendance rate will
benefit. However, because of the significantly lower attendance rsate of
low-income students, and because the actions meet needs most
associated with the chronic stresses and experiences of a socio-
economically disadvantaged status, we expect that the attendance rate
for our low-income students will increase significantly more than the
average attendance rate of all other students. (Measurable Outcomes
[Effective In])

COEs and Charter Schools: Describe how actions included as contributing
to meeting the increased or improved services requirement on an LEA-wide
basis are principally directed to and effective in meeting its goals for
unduplicated pupils in the state and any local priorities as described above.
In the case of COEs and Charter Schools, schoolwide and LEA-wide are
considered to be synonymous. 

For School Districts Only:

Actions Provided on an LEA-Wide Basis:
Unduplicated Percentage > 55%:For school districts with an unduplicated
pupil percentage of 55% or more, describe how these actions are principally
directed to and effective in meeting its goals for unduplicated pupils in the



state and any local priorities as described above. 
Unduplicated Percentage < 55%: For school districts with an unduplicated
pupil percentage of less than 55%, describe how these actions are
principally directed to and effective in meeting its goals for unduplicated
pupils in the state and any local priorities. Also describe how the actions 
are the most effective use of the funds to meet these goals for its
unduplicated pupils. Provide the basis for this determination, including any
alternatives considered, supporting research, experience, or educational
theory. 
Actions Provided on a Schoolwide Basis:
School Districts must identify in the description those actions being funded
and provided on a schoolwide basis, and include the required description
supporting the use of the funds on a schoolwide basis. 
For schools with 40% or more enrollment of unduplicated pupils:
Describe how these actions are principally directed to and effective in
meeting its goals for its unduplicated pupils in the state and any local
priorities. 
For school districts expending funds on a schoolwide basis at a
school with less than 40% enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions
are the most effective use of the funds to meet its goals for foster youth,
English learners, and low-income students in the state and any local
priorities. 
“A description of how services for foster youth, English learners, and
low-income students are being increased or improved by the
percentage required.”
Consistent with the requirements of 5 CCR Section 15496, describe how
services provided for unduplicated pupils are increased or improved by at
least the percentage calculated as compared to the services provided for all
students in the LCAP year. To improve services means to grow services in
quality and to increase services means to grow services in quantity.



Services are increased or improved by those actions in the LCAP that are
included in the Goals and Actions section as contributing to the increased or
improved services requirement. This description must address how these
action(s) are expected to result in the required proportional increase or
improvement in services for unduplicated pupils as compared to the
services the LEA provides to all students for the relevant LCAP year. 

Expenditure Tables
Complete the Data Entry table for each action in the LCAP. The information
entered into this table will automatically populate the other Expenditure
Tables. All information is entered into the Data Entry table. Do not enter
data into the other tables. 
The following expenditure tables are required to be included in the LCAP as
adopted by the local governing board or governing body: 

•    Table 1: Actions
•    Table 2: Total Expenditures
•    Table 3: Contributing Expenditures
•    Table 4: Annual Update Expenditures

The Data Entry table may be included in the LCAP as adopted by the local
governing board or governing body, but is not required to be included. 
In the Data Entry table, provide the following information for each action in
the LCAP for the relevant LCAP year: 

•     Goal #: Enter the LCAP Goal number for the action.
•     Action #: Enter the action’s number as indicated in the LCAP Goal.
•     Action Title: Provide a title of the action.
•     Student Group(s); Indicate the student group or groups who will be
the primary beneficiary of the action by entering “All”, or by entering a
specific student group or groups.
•     Increased / Improved: Type “Yes” if the action is included as
contributing to meeting the increased or improved services; OR, type



“No” if the action is not included as contributing to meeting the increased
or improved services.
•    If “Yes” is entered into the Contributing column, then complete the
following columns:
•     Scope: The scope of an action may be LEA-wide (i.e. districtwide,
countywide, or charterwide), schoolwide, or limited. An action that is
LEA-wide in scope upgrades the entire educational program of the LEA.
An action that is schoolwide in scope upgrades the entire educational
program of a single school. An action that is limited in its scope is an
action that serves only one or more unduplicated student groups.
•     Unduplicated Student Group(s): Regardless of scope, contributing
actions serve one or more unduplicated student groups. Indicate one or
more unduplicated student groups for whom services are being
increased or improved as compared to what all students receive.
•     Location: Identify the location where the action will be provided. If
the action is provided to all schools within the LEA, the LEA must
indicate “All Schools”. If the action is provided to specific schools within
the LEA or specific grade spans only, the LEA must enter “Specific
Schools” or “Specific Grade Spans”. Identify the inpidual school or a
subset of schools or grade spans (e.g., all high schools or grades K-5),
as appropriate.

•     Time Span: Enter “ongoing” if the action will be implemented for an
indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter
“1 Year”, or “2 Years”, or “6 Months”.
•     Personnel Expense: This column will be automatically calculated
based on information provided in the following columns:
•     Total Personnel: Enter the total amount of personnel expenditures
utilized to implement this action.
•     Total Non-personnel: This amount will be automatically calculated.



•     Other State Funds: Enter the total amount of Other State Funds
utilized to implement this action, if any.

•     LCFF Funds: Enter the total amount of LCFF funds utilized to
implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e. base grant, grade span adjustment,
supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).
•     Local Funds: Enter the total amount of Local Funds utilized to
implement this action, if any.
•     Federal Funds: Enter the total amount of Federal Funds utilized to
implement this action, if any.
•     Total Funds: This amount is automatically calculated based on
amounts entered in the previous four columns.
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